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Hello, everyone.
I am Sangkyu Park, Dean of Dasan University College at Ajou University.

I would like to welcome all of you to the International Forum on Liberal Education, co-hosted
by Ajou University, the Ministry of Education, the Korean National Commission for UNESCO,
and the Korea National Institute for General Education.

As we celebrate the 50th anniversary of Ajou University, we are honored to host the
international forum on “Global Citizenship Education and Liberal Education,” with the
participation of esteemed guests from both domestic and international communities.

First and foremost, I would like to thank to Professor Keechoo Choi, President of Ajou
University, for taking the time out of his busy schedule to welcome us to the International
Forum. I also thank Minister of Education Juho Lee, Director of the Korea National Institution
for General Education, Professor Bokyoung Lee, and Professor Chun-chieh Huang from National
Taiwan University for their congratulatory remarks. Additionally, I wish to convey my thanks
to Dr. Kyungkoo Han, Secretary General of the Korean National Commission for UNESCO,
who will be delivering the keynote speech. My thanks also go to all the participants from both
domestic and international communities who are contributing to today’s presentations and
discussions, as well as the esteemed audience.

Today, our lives are significantly more interconnected globally than in the past, with various
aspects of our daily existence intertwined with different parts of the world. The ongoing conflict
between Ukraine and Russia, as well as the situation between Israel and Palestine, impact
those of us residing on the Korean Peninsula. Moreover, our realities are inextricably linked to
concerns such as hunger, poverty, human rights violations, and environmental challenges that
extend across the globe. In the future, it is apparent that the upcoming generations will also
grapple with these complex global issues throughout their lives.

Global citizenship education, which aims to solve these global issues through the lens of
universal human values, can be said to be a key component of liberal education, which aims to
educate students to be independent thinkers and agents of change.

In today’s forum, distinguished speakers from Asia, Europe, and the United States will deliver
presentations on the methods for fostering global citizenship education within the framework
of liberal education, followed by insightful discussions.

In any case, I hope that today’s International Liberal Education Forum will serve as a
platform for future generations to actively engage in shaping a better world by reinforcing the
universal values of humanity through their roles as global citizens.

Thank you.

Sangkyu Park (Dean, Dasan University College, Ajou University)
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Hello, everyone.
I am Keechoo Choi, President of Ajou University.

I would like to express my deepest gratitude to all of you for attending this International Forum on
Liberal Education, which is being held in honor of the 50th anniversary of Ajou University. I would
also like to thank Minister of Education Juho Lee, Dr. Kyungkoo, Han Secretary General of the Korean
National Commission for UNESCO, and Dr. Bokyung Lee, Director of the Korea National Institute for
General Education, for their support in organizing this event. In particular, I would like to extend a
heartfelt welcome to our foreign scholars, including Prof. Shigeo Kodama of Tokyo University, Prof.
Song Qiang of Northeast Normal University, and Prof. Meihui Liu of National Taiwan Normal University,
as well as those participating via zoom and video, including Prof. Chun-chieh Huang of National
Taiwan University, Prof. Alberto Torres of UCLA, and Prof. Massimiliano Tarozzi of the University of
Bologna. I would like to extend my heartfelt gratitude to all the presenters, especially Professor Hasuk
Song from Ajou University, for their invaluable presentations that offer profound insights and fresh
perspectives on global citizenship education.

The topic of the International Forum on Liberal Education is "Global Citizenship and Liberal
Education." In an uncertain, complex, ambiguous, and rapidly changing world, it is becoming
increasingly important for higher education to equip our students with an understanding of diverse
cultures and values and the ability to actively respond to international issues. Considering that one
of the objectives of a liberal education at the college level is to cultivate global citizens capable of
interacting with individuals from various backgrounds and experiences, fostering an understanding
of international matters, and serving as conscientious contributors to the global community, global
citizenship education undoubtedly holds significant prominence within the realm of college liberal
education.

In particular, Ajou University, which celebrated its 50th anniversary this year, has been pursuing
"Respect for Humanity", "Truth-seeking Based on Practicality", and "Uniting Humanity for One Global
Society" as its educational philosophy since its inception. In particular, refers to the idea that the world's
humanity should live in harmony as one. The notion of reaching out to the world beyond the limited
scope of the Korean Peninsula, while also welcoming the world into our country's borders, has been
a paramount pursuit for Ajou University in the education of the younger generation. This educational
philosophy aligns fundamentally with the objectives of global citizenship education and liberal

education, which strive to cultivate all students into global citizens through comprehensive education.

Nevertheless, cultivating global citizenship among university students remains an area that demands
substantial dedication and effort. In this regard, I anticipate that this forum will serve as a significant
platform to raise awareness about the sustainable integration of global citizenship education into the
liberal education system of Korean universities. I firmly believe that it will contribute to establishing
clear directions regarding the role of liberal education within universities and the methods by which
it should be implemented, considering the pivotal role and significance of global citizenship education.
At Ajou University, we are committed to continually nurturing our students into genuine global
citizens, and I am confident that the insights and discussions held here today will greatly enrich
our efforts in this endeavor.

Thanks again to all of you who have graced this forum with your presentations and attendance.
Thank you.

Oct. 27. 2023
KeeChoo CHOI(President, Ajou University)
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Greetings.

I am Ju-Ho Lee, Deputy Prime Minister and Minister of Education of the Republic of
Korea.

First and foremost, I would like to extend my heartfelt congratulations to the hosting
of the International Forum on Liberal Education, with its theme “Global Citizenship and
Liberal Education.”

I am also deeply grateful to President Kee-choo Choi of Ajou University and all those who
played a pivotal role in making this forum a reality.

Additionally, I want to express my appreciation to Dr. Kyung-Koo Han, Secretary General
of the Korean National Commission for UNESCO, for taking the time out of his busy
schedule to deliver the keynote lecture.

The challenges confronting our world today, such as the competition for global hegemony,
rapid technological advancements, and the pressing issues of climate change, transcend
national boundaries, demanding a united, worldwide response.

In a world where deglobalization appears to be gaining momentum, even the most
advanced nations are opting for more inward-focused strategies.

Nonetheless, to secure a future where all can thrive, we must re-establish the principles of
solidarity and cooperation.

Moreover, we must cultivate individuals as global citizens who recognize their rights and
responsibilities from a global perspective and proactively engage with social issues.

Liberal education will play a pivotal role in fostering these global citizens, as it contributes
to the formation of a person’s wholesome worldview and values based on a comprehensive
understanding of humanity, society, nature, and the arts.

The Korean government will remain committed to the development of global citizens
and continued advancement of liberal arts education in consultation with the academic

community.

Once again, my warmest congratulations on the successful hosting the International
Forum on Liberal Education. Thank you for your dedication and endeavor.

JuHo LEE(Minister, Ministry of Education, Korea)
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I extend my heartfelt congratulations to Ajou University on its 50th anniversary. During
my time as a university student, Ajou University, then a young institution marking its 10th
anniversary, was already making a fresh and positive impact on Korean society. With an early
recognition of the potential of science and technology, Ajou University began as a technical
college, emphasizing the significance of harmonious development and growth between
technology and humans in its curriculum, despite the predominant focus on science and
technology-oriented majors.

It was truly surprising to see the university embrace globalization at a time when the per
capita national income was less than $500. Over the past five decades, Ajou University has
emerged as one of the foremost institutions in South Korea, faithfully upholding the values of
"Respect for Humanity," "Thuth-Seeking Based on Practicality," and "Uniting Human kind for
One Global Society." Approximately a decade ago, Ajou University was lauded as a model for
a "well-teaching university" in a comprehensive study. Researchers analyzed the university's
success as a result of its ‘systematized innovation and convergence strategy.” This underscores
that Ajou University swiftly established its reputation as a premier institution, owing to the
unwavering dedication of its staff and the relentless pursuit of innovation by its members.

Dasan University College has also played a pivotal role in this. Despite its relatively brief
history of about 10 years, the college has made substantial strides in advancing liberal
education, drawing inspiration from the principles of Ajou University and contributing
significantly to the advancement of liberal education across Korean universities. Notably, the
college has spearheaded the promotion of communication education and classical education
within the realm of university liberal education. It has also pioneered innovative teaching
methodologies such as lecture-pairing, thereby providing students with a comprehensive and
integrated learning experience.

The pivotal role played by professors from Dasan University College as presidents and
executives has been instrumental in the development of the Korean Association of General
Education and the Korean Council for University General Education. Additionally, the
professors from Dasan University College have significantly contributed to the progress of the
Korea National Institution for General Education.

It is not a mere coincidence that Ajou University is hosting an international forum
today, focusing on global citizenship education within the context of liberal education.
Contemporary civilization, propelled by advancements in science and technology, has
undoubtedly provided humanity with comfort and abundance. However, it has also
brought about challenges such as climate change, resource depletion, and an ever-
expanding gap in both living standards and opportunities. These urgent challenges
require deep reflection on how we can coexist with both others and nature, prompting us
to explore practical alternatives.



In this pivotal moment, I believe that the international forum held by Ajou University
will serve as an opportunity for liberal education in Korean universities to take another
leap forward by providing an opportunity to reflect on global citizenship education.

I would like to thank the Ministry of Education and the Korean National Commission
for UNESCO for their role in hosting this International Forum. I would also like to express
my appreciation to the distinguished speakers, Prof. Carlos Alberto Torres, Prof. Shigeo
Kodama, Prof. Song, Prof. Meihui Liu, Prof. Massimiliano Tarozzi, and Prof. Hasuk Song,
for their insightful presentations. It is indeed a pleasure to connect with individuals who
have been actively researching and leading discussions on global citizenship education
from diverse perspectives, and I eagerly anticipate hearing their valuable insights.

I also express my deepest gratitude to Secretary General Kyungkoo Han for delivering
the keynote lecture, and I look forward to continuing to cooperate with the liberal
education community to help Korean society become more interested in global citizenship
education.

Finally, I would like to express my gratitude to Dean Sangkyu, Park, Professor Hasuk
Song, Professor Jongho Shin, and the faculty and staff of Dasan University College for
their hard work in preparing for the international Forum. I hope that today's forum will

be enjoyable and fruitful for everyone who participates.

Thank you.

Bokyoung LEE (Director, Korean National Institution for General Education)
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The Dialectic Relationship between Global Citizenship
Education and General Education

Hello everyone. First of all, with great pleasure, I would like to congratulate Ajou University
on its 50" anniversary, and applaud the remarkable achievements made towards the ideals of
“Respect for humanity”, “Truth-Seeking Based on Practicality” and “Uniting Humankind for one
Global Society”.

Today, Ajou University is hosting the International Humanities Education Forum, which holds
significant meaning in the context of the 21* century. For today’s forum, I would like to raise the
following two propositions on “The dialectic relationship between global citizenship education
and humanities education.”

(1) General education without citizenship education is hollow.

Human beings live within a complex web of political, economic, and social rights and obli-
gations. Because it is the state that embodies this complex network of relationships, every indi-
vidual is not only a human being in the universal sense, but also a “citizen” of their respective
“state.” Only by assuming the identity of a “citizen” can individuals secure the various “inalienable
rights” that come with being human.

However, citizenship education focused exclusively on “national identity” will more than like-
ly turn citizenship education into a tool of the state and strip away the universal sense of what it
is to be human. For instance, authoritarian states may drive their citizens, through militaristic
citizenship education, to invade other countries and engage in inhumane acts and other crimes
against humanity. Therefore, citizenship education in the 21%century must broaden its global
perspective to become a “global citizenship education” and provide a clear and specific direction
for humanities education.

(2) A global citizenship education without general education perspective is simply blind.

“Global citizenship education” must go beyond the limits of nations, ethnicities, political
parties, and individuals to foster perspectives and values that say “all of humanity is my fellow
compatriot and all creation exists alongside me” (Rffi#752) as well as the bringing together of
humanity for global unity. General education is of utmost importance for the development and
nurturing of these perspectives and values.

“General education” serves as the soulful cornerstone of universities of the 21st century, and amid
the turbulent waves of globalization and anti-globalization, general education becomes an academ-
ic field dedicated to the study of life. Universities should offer high-quality general education to
students, giving them, as it were, a pair of handcrafted intellectual “shoes” that expand their global
vision. This will enable students to metaphorically keep their eyes on the North Star, allowing them
to adjust their life’s course when needed, rather than fixing their gaze on the deck of life’s ship.

The validity of the aforementioned two propositions is grounded in the complementary na-
ture of “general education” and “global citizenship education.” Here’s why:

(1) General education must be implemented on top of global citizenship education, and global
citizenship education must be grounded in general education.

(2) General education and global citizenship education are inseparable and mutually comple-



mentary.

(3) Nurturing citizens necessitates a strong foundation in general education to safeguard the
integrity of “citizenship education” from potential erosion due to the alienation of state.

Once a state is formed, there is a potential for it to deviate from its original goal of protecting
and enhancing the welfare of its citizens. As Hegel (1770-1831) put it, the ideal goal of the state
is to manifest the universal interests of society, and because it reigns above specific interests,
overcoming the schism between citizens and state as well as the schism based on social status
between each individual and citizens is possible. However, the ideal goal of the state is not al-
ways achievable, which led Marx to criticize Hegel's view and argue that only by implementing
democracy can the state defend its universal interests.

Therefore, my thoughts are as follows:

(1) The goal of citizenship education in the 21* century should be to create a “global citizen-
ship culture” in order to uphold Ajou University’s ideals of “Respect for Humanity” and
“Uniting Humankind for One Global Society.”

(2) However, citizenship education centered on global perspective should not completely
exclude citizenship education centered around “state identity” because the connection
between “global citizenship education” and “state identity” is not a zero-sum game. The
purpose of education is to nurture students to become autonomous individuals and not
become tools of other entities like the state, enabling them to assume leadership and forge
sound relationships with other autonomous beings. Global citizenship education aims to
foster an education that embraces the concept of “All Under Heaven Are One Family (K F—
%)” allowing students to avoid becoming instruments of the “state.”

Then, how should “global citizenship education” be conducted in general education?

(1) I believe the most effective strategy for “global citizenship education” may lie in deepening
our understanding of East Asian culture while simultaneously expanding our global perspec-
tive as well as maintaining a dynamic balance between “localization” and “globalization.”

(2) Maintaining a dynamic balance between “localization” and “globalization” is best achieved
by returning to East Asian culture. Jeong Da-san (T7%1l), the eminent philosopher of the
Joseon Dynasty in the 18th century, said, “The foundation of all discourses and myriad
of things reside within the heart.” Likewise, the core values of East Asian culture center
around the “heart” “The origin of all words and deeds lies in the heart.” East Asian Confu-
cianism sees the “heart” as having autonomous will, being the source of an intrinsic value
consciousness, and having priority over “things (#7).” As individuals residing in the 21" cen-
tury, the deeper we explore the East Asian legacy of “the learning of mind-and-heart,” the
better we can grasp “universal values” and progress towards “globalization.”

These are some of my thoughts concerning the subject matter of today’s international forum
on general education. I respectfully welcome your invaluable feedback and wish Ajou Univer-
sity continued success in setting a new paradigm for higher education worldwide in the next 50
years. Thank you all!

Chun-chieh HUANG (Distinguished Chair Professor, National Taiwan University, Taiwan;
Member of the Academia Europaea)
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Global Citizenship and the Future of Education
: Higher Education and Lifelong Learning

KyungKoo HAN(Secretary-General, Korean National Commission for UNESCO)

This article aims to encompass various education topics, including global citizenship,
higher education, and lifelong learning, into one. Condensing such broad topics into a short
text can be challenging, but the intention is to connect and find common ground among the
diverse themes discussed at the UNESCO level. First, I will discuss the agenda on the future of
education and global citizenship education which was recently announced by UNESCO to raise
questions about our existing educational systems and methods, and how to link them to lifelong
learning. Afterward, I intend to make recommendations for implementing lifelong learning in
higher education institutions based on this.

Discussion on the Future of Education: Why We Should Change Education

Education is commonly referred to as a centennial plan. This means that education policies
should be carefully determined with a long-term vision, looking ahead for a hundred years.
One person learns and grows throughout his or her life, and considering the society in which
these members gather, education should naturally be organized in consideration of this.
Unfortunately, however, the environment we are in does not allow us the opportunity to
construct a consistent education over the long term. First of all, the society in which we live
is rapidly changing due to the Coronavirus pandemic, technological advances such as Al,
climate change, globalization, and cultural conflicts, which makes the future we anticipate
more uncertain and unclear than before. In addition, since education itself is such a politically
sensitive issue, we witness a phenomenon in which educational policies change frequently and
systems change. Thus it is not surprising that education is sometimes metaphorically described
as a "five-year plan" that changes with each presidential administration, as opposed to a
centennial plan.

It is the reality of our current lives that our descendants will be responsible for the choices
we make now, in other words, to raise our descendants in preparation for the future that even
we do not know. There are many opinions from an educational perspective, but a common
consensus is that the current education is inadequate and education needs to change.

If education has to change, how should we change education, and how should we prepare for
it? Fortunately, UNESCO is offering its opinion on this. One of UNESCO's main tasks is to make
policy suggestions to the international community (Burnett 2010). UNESCO's main role includes
understanding the educational, scientific, and cultural policies of various countries, collecting,
organizing, and distributing related information, discussing new agendas and suggesting plans.

UNESCO has previously proposed an educational agenda for the international community
to implement. In 1972, a report titled "Learning to Exist" introduced the concept of lifelong



learning and a society for it for the first time (UNESCO 1972), and in 1996, a report titled
"Learning: Intrinsic Treasure" (UNESCO 199) presented four pillars of education: "Learning to
Know," "Learning to Exist," "Learning to Act," and "Learning to Live Together" (UNESCO 1996).
Of course, these educational agendas are also closely related to modern society, but there
are aspects that do not take into account changes in modern society, such as changes in
consciousness about education rights and the development of information and communication.

The future education report presented by UNESCO was published under the title
"Reimagining our future together: A New Social Contract for Education." Of course, the Future
of Education report builds on the knowledge from the Faure report and the DeLore report, but
the term that deserves attention here is "a new social contract." In fact, several international and
non-governmental organizations have recently emphasized that new social contracts should be
formed in various social domains, including social justice, improved data access, labor market
changes, and resolving national inequality(Bussolo et al 2018; ILO 2022; World Bank 2019; 2021).

If what we need now is a new social contract, then what is an old social contract, and what
is the difference between this and a new social contract? The philosophical discussion of
existing social contracts originated with Western political thinkers such as Rousseau, Hobbes,
and Locke. These scholars considered the concept of the social contract to involve the state
collecting individual citizens' taxes, limiting some freedoms in exchange for protection, and
providing social stability and institutions. In terms of education, this meant that individuals had
to follow the educational system set by the state. As a result, the interests of the power elite,
the paradigm centered on economic growth that individuals should work and contribute to
society, the emphasis on compliance and submission to authority rather than cooperation and
solidarity in response to power, and the acquisition of given knowledge rather than looking at
things with creativity and curiosity was emphasized.

The problem is that such education has not solved the problems of modern society. While
there has been some progress, discrimination and educational inequality persist, particularly
affecting socially vulnerable groups based on factors such as social status, gender, and race. 770
million people around the world still can't read, and 60% of teenagers don't meet the standards
for math and reading. Another problem is that we have still not acquired a sustainable way
of life. We are still unable to address climate change, poverty, and social conflicts or disputes.
Ultimately, it can be seen as a failure to achieve the universal right to education that current
society talks about.

Then, what is the new social contract to replace it. The explanation for this is best illustrated
in U.N. Secretary-General Antonio Guterres' "Our Common Agenda" report. The report presents
12 major challenges to be solved by the international community in the future, emphasizing the
need to form new social contracts as key elements to implement them. The main elements of
social contracts are 1) trust, 2) inclusion, protection, participation, and 3) objective production
and acceptance of information. First of all, the government should be able to steadily
implement policies with common values, build trust from citizens, implement policies again
based on them, and provide welfare and safety for citizens. Furthermore, the government
should engage various stakeholders and social groups in the decision-making process of



policies, ensuring their inclusion, protection, and participation. It should seek their input
during policy implementation and simultaneously work to ensure that no one is marginalized
while pursuing policies that target them. These policies and trust should be established through
the production and acceptance of objective information that accurately reflects the social
reality.

The Future of Education report also emphasizes similar points. It highlights education as
a universal and immutable value as a human right, stressing the need for its implementation
through the collaboration of various stakeholders. While the primary actor in formal
institutional education is the government, in modern society, the government alone cannot
be responsible for all social services. We can learn properly only when various members of
society, such as local communities, civil society organizations, youth, and private enterprises,
participate and interact. Furthermore, rather than a unidirectional transfer of education from
teacher to student, there is a need to learn methods of collaborative learning and knowledge
production through cooperation between teachers and students, as well as among the students
themselves.

Laying the Foundation for the Future of Education by Strengthening Global
Citizenship

In order to implement the agenda on the future of education, it is crucial to emphasize
mutual trust based on shared values and to actively participate with a common perspective on
society. And it can be said that global citizenship education lays the groundwork for this. In
particular, Korea has emphasized education for international understanding, a similar topic,
as globalization has progressed, and global citizenship education has spread rapidly during the
term of UN Secretary-General Ban Ki-moon. Even now, the Asia-Pacific Center of Education
for International Understanding, Korea's first UNESCO Category II Center, is actively working
at home and abroad and is recognized as an exemplary best practice. Responses to ethnicity
in Korea, promotion of multicultural education policies, support for multicultural families,
and education for previous indigenous people are also being emphasized in terms of global
citizenship education.

Of course, in addition to global citizenship education, UNESCO has emphasized various
educational topics such as peace education, human rights education, international
understanding education, multicultural education, and sustainable development education.
In fact, UNESCO's slogan is "Since wars begin in the minds of men, it is in the minds of men
that the defences of peace must be constructed.” (UNESCO Charter). The reason why global
citizenship education is exceptionally emphasized is that it is well linked to the formation of
values for the implementation of the agenda of the "future of education." Global citizenship
education is defined in various ways, but commonly it is described as the means to cultivate
the knowledge, skills, values, and attitudes necessary for learners to contribute to a more
inclusive, just, and peaceful world. In particular, global citizenship education emphasizes the
concept of acting responsibly and proactively, which is relatively less emphasized in similar
educational topics such as education for sustainable development or education for international
understanding. Challenges such as climate change and conflicts which are difficult to address



by individual nations or societies alone are gradually emerging worldwide. If we only focus on
local issues around us or approach them passively, we cannot solve these significant problems.
Global citizenship education is emphasized today because global citizenship education is the
most fundamental way for us to respond to values that threaten peace, such as ignorance,
misunderstanding, prejudice, and distrust of each other beyond borders and cultural
boundaries.

If global citizenship education is to achieve peace, we should also think deeply about peace.
There have been many studies, but peace is difficult to define in a word. The most basic concept
of peace was the absence of war. Two World Wars would have been enough to establish the
concept of peace at the time. But as society develops and ethical standards are strengthened, we
reinterpret peace.

A common approach to the concept of peace is the absence of all violence (Galtung 199%). We
should strive not for passive peace merely characterized by the absence of physical violence,
but for active peace characterized by the absence of all forms of violence. Physical violence
such as war is indeed violence, but so is a nation's oppression or exploitation of a particular
group, as well as one social group's negative perception and discrimination against another.
Recently, the concept of the violence of reproduction has emerged, including the production
of fake news and the circulation of misinformation online without verification (Lee, 2017). This
underscores the need for us to cultivate media literacy, enabling us to critically consume and
select the information we truly need objectively, particularly in instances of unclear sources or
evidence in content from the internet, YouTube, or generative Al like ChatGPT.

There is an expression "No conflict, no culture" (Boulding,1998). Since culture itself is created
by people with various values, thoughts, and customs, conflicts are bound to arise among
members of society. We should not view such conflicts solely in a negative light and resort
to coercion or avoidance; rather, we must approach them through mutual respect and
cooperation. This entails understanding various social strata, ensuring consideration for
marginalized individuals, and engaging in opinion gathering and decision-making on social
policies through fair processes. Moreover, this involves understanding the interconnectedness
among various stakeholders within the global governance structure and seeking solutions
together based on respect for diversity and solidarity. These principles are closely linked to
the learning domain of global citizenship education, as well as the theme of the new social
contract, which aims to address issues together based on trust.

We should consider how to incorporate these principles while considering the characteristics
of Korean society. Of course, thankfully, Korea has made a lot of progress in a short period
of time, but this means that there is a large difference in thoughts, values, and experiences
between generations. Some topics, such as abortion, LGBTQ issues, and religious issues, are
even taboo. Of course, it does not mean that discussing these topics is easy, but avoiding them
does not solve the problem. We will need the courage to think about the common values we
have and share opinions on how to respond to difficult issues that we have not previously
discussed.



Contributions to Lifelong Learning by Higher Education Institutions

Higher education institutions have the important purpose of contributing to society through
lifelong learning in addition to university education to obtain a degree and research and
development. In fact, many universities include lifelong learning as their main projects, such
as the operation of lifelong education centers. While some institutions run these programs as
profit-generating ventures, the significance of universities as public educational institutions,
contributing back to society, is apparent. As previously discussed, it is crucial to consider how
the current education system can be transformed to address the tasks at hand and how lifelong
learning in higher education institutions can fulfill this role.

Earlier, the Faure Report mentioned that education has been expanded to the concept of
lifelong learning, in reality, lifelong learning in South Korea is far from this concept. Lifelong
learning in Korea involves mostly adult literacy education for those who did not receive
education in their youth, degree completion through credit bank systems, vocational skills, or
primarily liberal education offered by local autonomous bodies through community centers.
Although we engage in social activities throughout our lives, most learning still takes place
during early childhood education and within the formal institutional education system during
our early twenties. Moreover, the perception that the college or department that a student
enters profoundly influences his/her entire life remains deeply ingrained.

When considering lifelong learning from the perspective of higher education institutions, we
should contemplate providing new opportunities for lifelong learning, guided by the principles
and approaches discussed in the future of education and global citizenship education. In fact,
assuming an individual lives to be 100 years old, the active learning period in our lifetime
would only account for a quarter of our lifetime. In a rapidly changing society, living your life
for the next 70 to 80 years based on the knowledge you acquired up to your twenties cannot be
considered a life of balanced learning.

Considering the impact of learning on our values and attitudes, we should emphasize the
importance of global citizenship education through lifelong learning. In particular, lifelong
learning is deeply linked to global citizenship education in that it emphasizes individual
experience, encourages active learning attitudes, improves critical thinking and problem-solving
skills, self-directed learning, and mutual creation of knowledge between learners and educators
(UNESCO 2022). Global citizenship education is also significantly linked to the enhancement of
vocational skills, such as improved analytical skills or creativity, mutual cooperation, and the
resolution of complex issues. Given the rapidly changing modern society, perhaps we should
consider placing global citizenship education at the forefront, as a topic that interconnects with
other learning topics and to be chiefly implemented.

Suggestions for Lifelong Learning in Higher Education Institutions

UNESCO has recently published a survey report on lifelong learning initiatives in higher
education institutions this year. The survey, jointly conducted by UNESCO and the International
Association of Universities (IAU), covered 399 higher education institutions in 96 countries



worldwide, and Ajou University also participated in the initial pilot study (UIL & SOU 2023a). In
addition, an in-depth case study was conducted on six higher education institutions (UIL & SOU
2023b). Along with the content included, I would like to make some suggestions.

First, higher education institutions need to have a whole-institutional approach to lifelong
learning, not only in the entire organization but also at all levels, including the departments/
faculty level. Many institutions have relevant strategies at the organizational level, but this is
not often the case at the department/faculty level (41.8% versus 19.1%). Universities must assign
clear responsibility for lifelong learning to all departments and centers, requiring strong
organizational leadership and dedicated departments for lifelong learning to coordinate this.
The effectiveness of the institution's strategy relies on the understanding and execution by
the relevant staff and stakeholders, making it crucial that these strategies are linked to the
actual implementation at the department level. This includes the need for interdepartmental
collaboration in various aspects such as the operation of lifelong learning programs, utilization
of human resources and the utilization of lecture revenues.

Second, quality management procedures are needed to ensure the credibility and
effectiveness of lifelong learning programs. While over 50% of the responding institutions
have quality management procedures for lifelong learning, it remains relatively inadequate
compared to regular degree programs. Additional efforts are required to strengthen quality
management mechanisms for lifelong learning and align them with organizational strategies.
This can involve either internal processes conducted according to the institution's procedures
or external evaluations led by specialized agencies. Furthermore, the establishment of affiliated
research institutes can be considered to comprehensively conduct research on lifelong learning,
including collaborations with local communities and the operation of interdisciplinary
educational programs.

Third, diversity and flexibility are necessary to expand lifelong learning opportunities.
Lifelong learning in higher education institutions primarily focuses on upskilling and reskilling
for the workforce. It is necessary to provide lifelong learning opportunities for a broader range
of learners, including vulnerable social groups and non-traditional learners. Additionally,
there is a need to operate flexibly the learning time, places, and methods (such as online), and to
provide alternative credentials or certificates such as non-degree programs, licenses, diplomas,
industry certifications, and micro-credentials. Mechanisms to recognize learners' previous
learning processes are also necessary to support flexible learning pathways. Through flexible
learning pathways, learners can enter and re-enter higher education at various stages of their
lives, promoting individualized learning-oriented education. While two-thirds of the surveyed
institutions have policies to support flexible learning pathways, they did not provide specific
explanations for specif alternative admissions and prior learning pathways. Especially since
the pandemic, the advantages of conducting short-term courses, utilizing YouTube, and other
benefits of online lectures can be utilized.

In terms of content, workers' vocational skills should of course be kept in mind, but as
mentioned above, the contents of global citizenship education should also be strengthened.
Global citizenship education can be considered encompassing various topics such as democratic



citizenship education, globalization education, environmental education, and multicultural
education. In order to solve the complex problems we encounter in society, it is necessary to
continuously develop the ability to connect various topics. This means not only taking global
issues seriously, but also reviewing how we learn, redefining the classroom culture and the
role of teachers in the learning process, and further reexamining how to actively engage in the
local community. In addition, access to socially marginalized groups such as the disabled, ex-
convicts, and migrants is also important. This includes both strengthening the understanding of
the underprivileged and enhancing their access to lifelong learning.

Fourth, for the successful implementation of lifelong learning programs, collaboration
among other universities, between academia and the private sector, as well as with the public
sector, is necessary. According to survey results on the key drivers for the participation of
global higher education institutions in lifelong learning, the majority of responses highlighted
community engagement and social responsibility (74.4%). Higher education institutions should
make efforts to achieve the Sustainable Development Goals (SDGs) and create social impact
through organizing open lectures, workshops, and other similar activities in collaboration with
various external stakeholders. Providing learning opportunities to the local community and
integrating these with learning initiatives aimed at local organizations or businesses can lead
to synergistic effects. Additionally, local project initiatives led by professors in charge can be
developed, in collaboration with local authorities, businesses, and civil society organizations, to
enhance local capabilities and promote knowledge sharing services in the community. Offering
lectures to individual learners either for free or at low cost can increase participation rates, and
conducting various educational programs targeting the government or private enterprises can
also generate revenue to be reinvested in the local area.

Conclusion

Global citizenship is a fundamental attribute that we should possess, but it is not easy to
emphasize it compared to other subjects in Korean society, which is accustomed to entrance
exam-oriented education. Even if schools provide various career and extracurricular learning
opportunities, the reality is that students and parents primarily focus on managing their
academic records and transcripts for college entrance. However, global citizenship is a
capability that needs to be continuously nurtured throughout life, and universities need to
consider how to apply this to lifelong learning. In an era of declining college admissions,
lifelong learning is also crucial for the survival of universities. Future universities will be filled
not only with students in their 20s but also with middle-aged and elderly students. Higher
education institutions need to find a balance in fulfilling their role not only in higher education
and research and development but also in social responsiveness such as lifelong learning
to play a role in promoting global citizenship education and responding to citizens. Suwon,
where Ajou University is located, is a city that executes lifelong learning exceptionally well
and possesses abundant economic and cultural resources. We look forward to Ajou University
creating new models and platforms for lifelong learning in collaboration with various partners
such as local governments, civil society, and the Korean National Commission for UNESCO .
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Session [ - 1

Global Citizenship, Sustainability, and the Restoration
and Enhancement of Civic Participation:
The Quest for Human Flourishing.

Carlos Alberto Torres (Distinguished professor, UCLA, USA)Y

1. Theoretical questions and queries

Although my theoretical and empirical writings have ranged across and incorporated
multiple fields and disciplines, there is a consistent through-line to my work over the past
decades, with a consistent focus on the complex and continually evolving relationship between
power and knowledge. That is, the ways that political, economic, and cultural factors influence
the production and reproduction of knowledge; the ways that education, in both formal
institutions, particularly higher education, and informal sets of practices, serves alternately
as a hegemonic agent and site of struggle; and the ways that education can and must be
reframed within a global perspective, rather than as a state-sponsored and state-governed
force. Understanding the contradictions or tensions between power and knowledge we may
be able to address the increasingly urgent civic, environmental, economic, social, and political
problems that humanity collectively faces.

This research agenda holds that the 2030 Agenda for Sustainable Development, adopted by
all United Nations member states in 2015, constitutes a major milestone in the progress toward
global citizenship and, significantly, identifies global citizenship as inextricably connected to
sustainability.

Sustainable Development Goal 4.7 promises to ensure that, by 2030, “all learners acquire

knowledge and skills needed to promote sustainable development, including among others

1) Lecture at the 2023 Jeju International Conference on Education” from Thursday to Friday, December 7" to
8™ 2023, at the International Convention Center (ICC), Jeju-do, South Korea.
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through education for sustainable development and sustainable lifestyles, human rights,
gender equality, promotion of a culture of peace and non-violence, global citizenship, and
appreciation of cultural diversity and of culture’s contribution to sustainable development.”

Seeking to unpack and deconstruct these goals, which are both normative and analytical as
well as programmatic, this research agenda aims to explore several areas of work connected
to sustainable development and human rights.

These areas include the development and implementation of effective strategies for enhancing
equity, diversity and inclusion as well as articulation for and advocacy for the role of civil
societies and universities in protecting and advancing civil rights.

Global citizenship education addresses a set of problems that include but are not limited to:
(1) unabated poverty; (2) growing inequality; (3) neoliberal globalization, which has weakened
the systems of organized solidarity of the democratic nation-state; (4) banking education, which
promotes authoritarian and inadequate curriculum in elementary, secondary, and higher
education; and (5) the destruction of the planet’s ecosystem by predatory economic and social
practices.

Canadian philosopher James Tully argues that, when global citizens attempt to address the
first set of problems, “they find that the dominant forms of citizenship available to them are
not very effective. The official institutions and channels of citizenship are limited. Moreover,
the limits shield from public engagement the very processes and institutions that partly cause
the four global problems. These limits lead to the fifth global problem, the crisis of global
citizenship, and hence to the global protests by concerned yet incapacitated citizens.” ?

Thus, this research agenda aims to develop both an analysis of these five problems and an
account of how global citizenship can effectively address them connected with the worldwide
project of human flourishing and by implication sustainability.”

But why global citizenship for human flourishing? I have written extensively that global
citizenship concept is an intervention in search of a theory. Recent developments in the
insights of human flourishing requires a more complex and evolving set of theories. The world

is becoming increasingly interdependent and diverse, and its borders more porous; there is

2) https://indicators.report/targets/4-7/
3) Tully, J. (2014). On global citizenship: James Tully in dialogue. London: Bloomsbury.

4) Many empirical studies throughout the social and biomedical sciences focus only on very narrow outcomes
such as income, or a single specific disease state, or a measure of positive affect. Human well-being or
flourishing, however, consists in a much broader range of states and outcomes, certainly including mental
and physical health, but also encompassing happiness and life satisfaction, meaning and purpose, character
and virtue, and close social relationships. Tyler J. VanderWeele On the Promotion of Human Flourishing.
Edited by Kenneth W. Wachter, University of California, Berkeley, CA, and approved June 16, 2017 (received
for review February 21, 2017)
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a de-territorialization of citizenship practices and identities, as well as of discourses about
loyalty and allegiance. Accordingly, a thoroughly developed theory is needed to account for and
analyze the rights, responsibilities, identities, social movements and communities involved in
global citizenship.?

An investigation of the dialectical relationship of the global and the local in these topics
in the global systems will also be a priority in this research agenda. Many of the measures
suggested in human flourishing theories include positive affect and life satisfaction but also a
collection of others such as meaning, purpose, autonomy, self-acceptance, optimism, positive
relationships, mastery, self-determination. These go well beyond the Sustainable Development
Goals.

Further, in order to explore questions of leadership and civic studies in relation to global
citizenship, we should focus on three conceptual dimensions - cognitive, social-emotional,
and behavioral - at both the analytical and empirical level. This exploration will center on one
of the most critical socio-psychological issues of our times: the politics of identity versus the
politics of solidarity, often referred to as “The Culture Wars.” To address this problem, we need
to implement a working hypothesis assuming that there is an elective affinity between global
citizenship and sustainability. Particularly when a concept such as elective affinity so well
developed by Max Weber may explain that two cultural forms-religious, intellectual, political
or economic- have certain analogies, intimate kinships or meaning affinities, which enters in
a relationship of reciprocal attraction and influence, mutual selection, active convergence and
mutual reinforcement.?

This agenda also calls for an analysis of how the Sustainable Development Goals were
themselves developed and unpack and deconstruct its limitations. Specifically, I have argued
that the concept of Global Citizenship Education emerged in 2012 not only as the first-ever
educational initiative of any UN Secretary, but also as an effort to counter the mounting
problems that the UN and its member states were facing. These include but are not limited to the
dramatic political, economic, and social changes due to globalization; growing fragmentation
of multilateralism; increased risk, amplified by the proliferation of military technologies that
posed catastrophic implications for the planet; and the crisis of postwar societies confronting

conflicting demands for growth and sustainability. The latter challenge was particularly

5) There is an exploration of human flourishing as the vector for the creation of a new social movements.
Philipp Altmann. “Good Life As a Social Movement Proposal for Natural Resource Use: The Indigenous
Movement in Ecuador” Consilience, No. 12 (2014), pp. 82-94 (13 pages) https://www.jstor.org/stable/26476154

6) M. Lowy, The concept of elective affinity used by Max Weber. January 2004. https://www.researchgate.net/
publication/297467112_The_concept_of_elective_affinity_used_by_Max_Weber
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pressing, pitting demands for fossil fuel-oriented growth against the destabilization and
destruction of vital ecosystems. If this analysis proves accurate, then we face another pressing
question: is Global Citizenship Education the 21% century expression of cosmopolitanism, and,
if so, the ultimate expression of cosmopolitanism as “the rights of hospitality” in the Kantian
sense or, alternatively, that cosmopolitanism is “nothing but the mask of Empire” as argued by
Nancy Fraser. ”

Another area of exploration is how the responses from the epistemologies of the Global South
constitute a criticism of Western capitalist modernity from the post-colonial epistemologies.?
By implication there is a logic of suspicion of any Western initiative regarding cosmopolitanism,
leadership, and new models of civic studies for the 21 century. To face the epistemological
challenge of the epistemologies of the Global South, then, it is imperative to face as a categorical
imperative the implications of neoliberalism in this time and age of globalization. Reading
neoliberalism in a Gramscian key, I argue that neoliberalism is not merely an ideological
agenda but a new design for civilization, or what Gramsci termed a new historical bloc.

In this context, the 21% century sees the return of nationalism and populism (authoritarian
models) and even new forms of fascism. Why? The answer should come through a sociological
analysis which focuses on real and perceived economic inequality and decline of living
standards; economic globalization and the changing world of work as well as the perception
of a future jobless societies; cultural anxiety; mistrust in politics and political institutions
and a general sense of powerlessness; and the digital revolution as a facilitating factor. Global
Citizenship and Sustainability will inevitably encounter pushback from virulent forms of
nationalism, populism, and religious fundamentalism, which brings us to two additional
challenges: First, how to develop a resilient sense of global citizenship for human flourishing
that can resist against these attacks, and second, how the twin sisters of global citizenship
education (at the local, regional and global level) and the politics of sustainability can resolve the
tensions between globalization, particularly in the neoliberal declination, citizenship building,
and learning bringing about a new model now described as human flourishing.

One powerful answer has always centered on the importance of human rights. Another
hypothesis is that any concerted effort to connect the politics of sustainability and new models

of democratic citizenship, following the UN’s Sustainable Development Goals, may help de-

7) See the following work about Frazer’s critique of cosmopolitanism. https://core.ac.uk/download/pdf/210158.pdf

8) Paulo Freire classic book Pedagogy of the Oppressed, is one of the pioneer oeuvres developing a
postcolonial epistemology.
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couple human rights politics from imperialism.”

2-Key preliminary questions and insights for a research agenda :

I.

II.

Global Citizenship Education and Sustainability are crucial allies of models of social
transformation that are confronting crises that affect everyone: the ecological crisis and
the future of capitalism, and the growth crisis of democracy. We should include in these
analyses, perhaps as a lynchpin of a research agenda human flourishing. But doing so we
should bring into conversation not only in the Western tradition but also in the indigenous

traditions of Latin America like the good life or Sumak Kawsay or buen vivir. 1%

We need to understand and document whether a majority of people seek a good society
and a good life, or what in Latin America is defined as “el buen vivir.” Which constitute
a model of human flourishing searching to depart from individualism as the basic norm
of life and accessing a new perspective consummated in a model of communitarianism,
assuming that it draws from traditional indigenous models of social interaction among
individuals and with its own environments. This requires sustained effort to protect
the planet from predatory cultures and create a more consistent set of civic cultures
in democratic societies, and by implication to facilitate the consolidation of a global
movement for peace. Assuming that this outcome is possible, we seek to understand
how to connect global citizenship education as a new social movement with other social
movements enhancing human flourishing, and particularly how to build alliances
and leadership from participatory budgeting movements, which are also expanding
worldwide. School Participatory Budgeting (SPB) is an innovative civic learning program
designed to build student agency, collaboration, and critical thinking skills while creating
equitable opportunities for students to authentically contribute to their communities
and civic life. SPB is, at the same time, a tool for citizenship education, a tool for civic

engagement, and a tool for school democracy. The school process stems from the widely

9) “Moving beyond positive psychology, there is a powerful argument on focusing on virtues” These four are
sometimes referred to as: prudence or practical wisdom; justice; fortitude or courage; and temperance
or moderation (23). Perhaps aspects of fortitude are touched upon in “resilience”; perhaps aspects of
temperance in “self-determination”, but what of justice or wisdom? A focus on purely psychological aspects
of life misses these. “ Kenneth W. Wachter,0p. Cit.

10) Philipp Altmann “Good Life As a Social Movement Proposal for Natural Resource Use: The Indigenous
Movement in Ecuador” Consilience, No. 12 (2014), pp. 82-94 https://www.jstor.org/stable/26476154
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adopted municipal Participatory Budgeting (PB) model™ and adds the dimension of the
potential alliances between social movements defending women and Indigenous social
movements that have emerged in the last decades as fundamental right holders for
specific groups who had historically been neglected and disproportionally affected by
the legitimacy crises of capitalist societies. Taking advantage of the potential alliances
of these social movements, we will also explore whether there is a connection to the
attempts to confront the growing prekariat in contemporary capitalism, and how the
empirical evidence of these models of social transformation is represented in industrial

advance societies and in developing societies.

II. Higher education carries the responsibility of promoting global citizenship education,
leadership and civic engagement, sustainability studies and policies, democratic
competence, and civic education for the next and future generations. Accordingly, we
aim to develop a comprehensive and evidence-based program to strengthen students’
resilience against misinformation in social media, critical reasoning skills, and digital
media literacy. Combining concepts of critical and digital citizenship education with
education for active citizenship through innovative toolkits and future-oriented curricula
analysis and recommendations for civics teacher education and school curriculum, this
specific area of concern will help teacher-training institutions. One possible proposal is

to move all higher education institutions into global institutions promoting:

global Learning - nurturing a world view among students and graduates that reflects an
understanding of, and respect for, global differences in societal histories, arts and cultures,
demographics and physiology, consumption patterns, socio-economic and political systems;
Global Research - advancing research agendas, impact, collaborations and funding that are -
in their essence -- global;

Global Engagement of Alumni and Friends - engaging those residing outside the US in UCLA
activities and priorities, including brand advocacy and philanthropic contributions;

Global Service - sharing knowledge and providing services that extend the public mission
university seeking to contribute outside domestic borders, and lifting societies around the
globe.

11) Global Citizenship Education in Teacher Education. Theoretical and Practical Issues. Edited ByDaniel
Schugurensky & Charl Wolhuter 2020, New York; Routledge. See also PARTICIPATORY BUDGETING IN
NORTH AMERICA:THE CASE OF GUELPH, CANADA. Elizabeth Pinnington, Josh Lerner and Daniel
Schugurensky. . OF PUBLIC BUDGETING, ACCOUNTING & FINANCIAL MANAGEMENT, 21 (3), 455-484. 2009.
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IV. All these key concepts articulated in this research agenda also need to focus on the
LGBTQ community and their call for recognition as citizens with duly rights. In addition to
meeting fundamental needs (gainful employment; affordable transportation, education, and health
care; retraining for new jobs), global citizenship must also recognize and promote values that
constitute the basic premises of community: We are a common humanity, sharing values
and responsibilities and promoting empathy, solidarity, and a respect for differences and
diversity. Lurking in the background of this conversation is the growing concerns about
alienation in the context of contemporary capitalism. To put it in the words of Hartmut
Rosa in his recent work Resonance: “For many, the world is experienced as cold, bleak,
gray, and indifferent.”? Global citizenship education seeks to develop a theoretical and

empirically informed model of community that remedies that experience.

V. While these are ambitious goals, some promising recent developments help partially
illuminate a path forward both as examples and as research opportunities to the study
the processes whereby sustainability goals are advanced, including recently passed
legislation in some places to provide Universal Basic Income for their citizens. It will
also be important to conduct empirical work using participatory action research in key
institutions that have practical and normative responsibilities in building new models of

civics and leadership.

VL. It is known that Human flourishing means doing or being well in the following five
broad domains of human life: (i) happiness and life satisfaction; (ii) health, both mental
and physical; (iii) meaning and purpose; (iv) character and virtue; and (v) close social
relationships. All are arguably at least a part of what we mean by flourishing. Each
of these do-mains arguably also satisfies the following two criteria: (i) Each domain is

generally viewed as an end in itself, and (ii) each domain is nearly universally desired. ¥

VII. How longevity becomes a new source of human flourishing but also a new challenge. A
New minority that will become by 2050 a new majority are the elderly: How to avoid age

as another source of exploitation and oppression.’¥ People are living longer. People over

12) Resonance: A Sociology of Our Relationship to the World Hartmut Rosa, James Wagner (Translator)
ISBN: 978-1-509-51992-7 July 2019 Polity 576 Page

13) Kenneth W. Wachter, Op. Cit

14) The Age Discrimination in Employment Act (ADEA) forbids age discrimination against people who are age
40 or older. It does not protect workers under the age of 40, although some states have laws that protect
younger workers from age discrimination.
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60 years of age, or in many countries over 65 years of age, depending of their condition in
the social scale, they may need to be considered as a new active longevity, which creates
a new segment of society at several levels a ‘silver economy.” There are new areas of the
world qualified as blue zones (areas with people over 100 years of age). Why this is relevant for

human flourishing?

VII. Concluding comments. Let me conclude with my personal statement on equity,
diversity, and inclusion which is particularly important for this research agenda, and by
implication for academic jobs in this time and age or perhaps to any job or employment
more generally. As a prominent international scholar in Comparative Education, I have
contributed not only to theory but also to practice and to the training of practitioners.
This has been done through my many books and peer-reviewed articles, supervision and
training of many graduate students, and the creation of several institutes. Furthermore,
my work across multiple disciplines in political philosophy, political science, comparative
education, Latin American education, and globalization demonstrates my commitment
as a public intellectual to interdisciplinarity. While these arguments constitute part of
a personal biography'?, I shall add that I am the first member of my family to attend
college, in a country that I fled in exile due to my role as a student leader advocating for

human rights during the brutal dictatorship that took control of the government in 1976.

IX. My experience as a first-generation college student in Argentina and as an international
student in Mexico, USA and Canada impressed upon me the importance of including
as broad a range of voices and perspectives as possible to help advance the cause of
education. The loss of democracy in my native country demonstrated both the fragility
of democracy and the urgent need to defend it through a commitment to equity, diversity,
and inclusion to ensure that those voices and perspectives have a role in protecting and
advancing human rights for all. Looking at the dimensions of the problem that I have
outlined with this research agenda, I am reminded of the great aphorism popularized
by Antonio Gramsci: “Pessimism of the intellect, optimism of the will.” This is a sort of
a political ethos. I believe educators, above all professions, should embrace this political
ethos because education is an exercise of optimism and hope in the middle of a dismaying

state of affairs in our contemporary world.

15) Scratch a Theory, You Find a Biography. A Conversation with Troy Duster From the book Captivating
Technology. Troy Duster
https://doi.org/10.1515/9781478004493-016
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approved June 16, 2017 (received for review February 21, 2017)

5) MZL ALS] 50 HZE ISt ko 2 A QIzke] Mol thgh &t} Stk Philipp Altmann. “Good Life As a Social
Movement Proposal for Natural Resource Use: The Indigenous Movement in Ecuador” Consilience, No. 12
(2014), pp. 82-94 (13 pages) https://www.jstor.org/stable/26476154

052 ® 2023 |nternat|ona| Forum on LlBeral EDucatlon ........................................................



22 K2R of2fdt Aol N 22t 20| MFHA WAl et 2AKE o] ¢
=90l 5 Ziolct. Q17 Y o] oA AA|E = He o
2 oln], 22, 2484, A7) 48, ST, FHY WA, 4, ] AT 2L e . a5E wHE:

Ol |4 7Hs$h 7HEE Z- 3 (Sustainable Development Goals) S 241 Ho{d+= Zlojch

o
2
=2
X
o
rx

rr
o
|
I\
2
ook
I
=2
rir
ol
2
2
2,
ol
=
>,
[¢]
i)
I
i
o
e
L

3 AAARIET} e 2o AR Are] #AlE 'ol] siade AR Ahdat FEA a5
B QIR Abel A A A, s Aozt Al 7HA] ZHE R Aol 24 Sjok Bttt o] 't 98] Al
o] 7P Tt AR ARl FA| F sl A/ A i) ‘Aehe] AT, o] Tk Aol £
= 2AIE F4ol & Zoltk o] ZAIE sidsh] ffsiie AlAIAIED |4 7HsAd Abololl AlEi X1sHd
(elective affinity)°] ATHL 7Pgsh= 247HS o Rt 53] BfA HH7E 2 A7) Adea) 31}
ATt 22 E2 = 7H 23t FElEad, A4, 424 s AAd g7 S AV, AU fuikt &

- )
© 2] XeHgE 7HIAL 9lom, o] = At} J7HY, AT Ad, 2520l 59 B S ekl el

e

]

o] Ol 5 A47HS AR} oA AL 1 WAZ ol T sfHsHEA) et 24
2 979, B3] L AANRZS ofzke Jdo] 20124 $9 AFREA0] 222 AEE 2§ ol A
119) o} ofuje} golat Sl Sol ARish gl Ae Al B8 sh] 91gt wale] Ao 2 S

ATk o7 AAISHE QI8 AT A, 27, ASlA wisk HEsHs thsole] was), 7
e 0lA 4 9 A 7140 SR A% A Sk AT A4 7Hs Aol o

&

oigt oot a3k AEA|e] EQFgst B ot AREE e7F ghEe Qlof o& Ale
St ATk o] EAo] AsitH, f2le T ohE AlEe ZAEol AsiA ok AAARILS-2 AIAAR
9] (cosmopolitanism)2] 21A17]2] FHRIA|, 21 cHA ZHEZ] on|o] ‘Glrfjo] AR A AR EC|EIYE
o] =2 FHRAR|, opHH HA] Z&|o]Z(Nancy Frasen”} 34t 2 AAARIFS= A=k 7HAY
BRIA|g= Aol 2HskA Htd

o]

6) M. Lowy, The concept of elective affinity used by Max Weber. January 2004.
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12) Philipp Altmann “Good Life As a Social Movement Proposal for Natural Resource Use: The Indigenous
Movement in Ecuador” Consilience, No. 12 (2014), pp. 82-94 https://www.jstor.org/stable/26476154

13) “Global Citizenship Education in Teacher Education” Theoret1ca] and Practical Issues, Ed. by Daniel
Schugurensky & Charl Wolhuter, 2020 (New York: Routledge). =3t th-&-2 aistet. PARTICIPATORY
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Technology. Troy Duster, https://doi.org/10.1515/9781478004493-016

Session | © 057



Jthat AlA| 2. (2H)

o Etjsh oty WSS AT T

Iy
i
o 3) YE w553 3H

Kodama, Shigeo (Japan)

e Professor, Graduate School of Education,
University of Tokyo, Japan
e President, Japanese Educational Research Association

058 e 2023 International Forum on LIBeral EDUCALION = =+« «« == st e m et meeeteaeeteneeeenoeeenoeeenaaeennenenns



Session [ -2

ARAME 22— DIRRDS T4 X v T BE

INEER @i, dUk, BA)

ELHIC

HARTIE, BEEMEARDI20165-12 20580 H18ICH | X P D iz, 2 IR, S AR DIFAEDRE
RIFAEINCEKEEZ R L TO 2 DI LT, B2 E L2198 IER D20 RO R DKk &
TRHO>TLEo7z, ZDAY M FAMD—DODER L UT, @RE KEEEDIEGDY T4 Ry THERE
MEABICBOTEEREL TORWE WS EREDIFE D TED, 728 ZUF, FEEDO—A ) HE
DoTSEIRE RO F B REHBERR RS IMEET T, [EMEBE 2D CoTUL, EEMEER O
18 MADF|E TSN TLE, ZhFTITONEBGEE TIL, 18 ROIRER L SR B R %
27219 7%, 20 ROBERIPMET TR 20TV 3, LTI FHEEHE ORI EESRETO

BEANATONNBETH 20, KEEFICBVTH, BAERNEOBEZ A, BELRICBY
LRI OB LU EMEE BB O RE DR E FAE-A-ANCFHEEL L TCOEROMEZNS Z
EDRDOEND, | &, WARLNT NS CrifklEE2021:15) o

FEITHIERIN TV SR LI, T4 RV Yy THERFHE BB OHEEIC DT> T mAER (F5%
R KL D) 1IN ERALEE DT WD, £ TEELRSTLEDOW, SEEOHARICBIT HERE
MR EDENETH 2, DB, 77747 7—= V7 R EiR U RIEEEHEOUE], BEU, 20204
D OIXHERE S BT H o 1 KEEAR 2= BB 1L, BEHZRISREICE 2BV
T RFNFIGET A MPEAZINT 2, DLED XS RE RO RITIE, SRR BRI HAE 1T
UM B2 RETMRICERQTERERERIOERABEDOH D 2 Ui L., @E AR TTRIY
JROGANEHIREE L e DX TIRNDFEIEL TS I 2016) 6

DIED X5 B HAROEKETSEOE AL, HARICE Y E50, 7a—URAIEFERE L EEH
BOBGROMEEIROKILTH 22 Bb s, LT TIEE T, 25 LISEIRRoRiEE, vy s 70>
T 5D E 3 F R T-BE BURFIR S HBET L2\,

................................................................................. Session| ® 059



1. SREGHEZOHCBERCTVII—IEEATE—
NS0\ S PN b Sl 2= DIZaN

7Y T3 DFEE TR © Mz h 52 B0 A SRNEITNUT TR 235
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BOETHNIDH 213, —f@Bs 3201550 D72, (Ranciere 1987:15-17=2011:10-12)

DX, F¥ TN KAUIBIU T 2 H TR, TEEDOTITIALDECHIFRZ i DIATTHD
FINEROHEITHRTFIUL, B DMt BT 25T 57 DICER DD 5 EEZ 71T T2
BHTHRV, TN A0, MR THELD D, EEDE THIUIH 21T, — @RI T23 5D
726 1809, ZAUTH LU T v v — U, 19AEHISEIC L — Y 2 Y R T 7V RGEOH iR LTz
a7 - VrabDOERITEHL., Dva BT U TR LR T 2 Z L hsik 750
Z, IFDESITHHL ML LS 8T 5,

HROEDT— D DENEER BD —DDHIMIKE D15 v &, ZAUIBSIIC S, BZ 7D BHLED
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DHEST=EBIPRIICBOTIE, 2R3 T—20EE, TbbYva b OEEIH DTS
N A T—o0HME, TROBEVORIMEIHE SO SN TED, HEL IR R R
DZotze ZODBBRDBEVH RIS Ih Tna Z e, BEMIOEEIES & THEH
HZUDIEDIRNANED T A%, R FERE L& S, (Ranciere 1987:26=2011:19)

I UT IR, TEN ) MR oE D [Ho7-) MR 0B 2 AL T2 L VWO MEZ DD
DEZEZTODIRTIUIOTRNEND 21T 5, FEAIREETD 2N E TOHENL ES DI, BHEZ LT
WAHTFERINENS > TWATFEL LTRZTOTIRARWE, HTEOHIM2 B2 ORI X->THE T
5D TIIRL HEOHIM 2 ZDONAEOERIIEES T2 XORHN, HREELZZDODANBHDE, ZDAN
Mo Tl F I LFUT 2 BICE [ D THLE TH S (Ranciere1987:58=2011:51) il H %, ZD
EORT YT OHMEDMEIGRE. FIEDH 2D VDD DELZVEZS L T5HD
THH, RERT AT IR LD BRI BWTRHENZRI5ICH 5 Z e DRVE L 2 FHIRICE T 2
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TTHRILTWVL,
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RN o TDRbININIITHD, R=7 RFZNDIEL 0D RP o728l EoTh L3N AW
THHLND 22505, NEOFEEREE WS B A OTIUR 2RO R KRS, 221287 R
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L EDMHEDME T, BIHENENNTWADTH B, HiEZHHT 2720728, TBUANRER TEANE LZ
Bor- il 12hid L, BREOMINT TBUANVZEBIER ) 125, BEERDIZ TZhs Zo0ERKOY
HEOBE L, Y2y —OHNEERT A7, NI —dn D,

DR ZFZTAN T —E R T 2EEL EFTHAROMODR 2 s B IN AN 2Dy
TRL—Y =BT, £, FNVEL SN BRWAROD Y ZHEL L5 75,

T2 ZEEEMICRS ZE TRV, FREBESILELZIE T2 D02 BHTOTH
%, ZORKICBOVT, FHRIZESEHRL TV 2MBEEZMHT2 Z2idTERV, (BRZEZ
WZH2) L (ThhHeoTKS) OO ZDfENIE, HE T, BT FROEAICH B, T
RERMWT L3R TOEREMOEDOEIRERTHY, LIV ¥ — DN H D REINS

(reiterated) MIFEMETH %, (Butler 1997:17-18=2012:27)

BRZZFZICHB) L TP BHRoTHRS) DEICH > T, T—I 2V I —I3HBEDHITB VT, YD XD
RIET, BANVES XA RIZBIHE T2 D725,

4 RANE2—TOEBRDI—S Ty —
HARTIZ2000F( LU, OECDD a7y o —iEaDED 72 T FEIEEEHEICB VT, WA (@

Y7vy) By s, BE -G QU ETUR) ERBADH ) F 27 AOREEIEAEAASNTE e, TERR, XEENT
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LTV AT TV I DXL, T2 =R BEED I LT BT\ (RK-—Hl 2022) ,
AV Ty ==Yy —DRERIZOWTIZOECD b XA b IHfE 5% R LTIV WD, =—
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BH - BENERDAY) X 27 2BIE. ERERNVRDGE LTEH A, BENZHWE I B UTHE
52 BRI EE SN AEAD DX F L 5, ZIUT LU T—Y = o —I3, AY OBRICEZ TR
ZEZTCOKIEZREATADOT RENZHOE I ED D, BFREZRE S5 UTHEL L H A5 LD
BRES,

FIZIE KAV RE ARV 7Ly yYa - IV 7HOYRABICBIZ R Fa Xy 7 —yavOEERY
WHEHL (Murris 2017, %5 2022) . 2052 5FZ T, RANe2—~<U BT  ABBEEO 52 ELE
L, TR PER LS 2) 20D, TOOTHEEFRNv=7 2 AP EFHER LTS Murris 2018) .

ZITHVRIE, FEDHDI—Y x> —DRBZHFEL T 2D, THA TR, B ~7atry
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Gert Biesta 2022 World-Centered Education, Routledge

Judith Butler 1997 The Psychic Life of Power; Stanford University Press (=2012 {&izz - 157k
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Citizenship Education in the age of Posthuman

Shigeo KODAMA (Professor, University of Tokyo, Japan)

Introduction

In Japan, the voting age was lowered from 20 to 18 in 2016. Since then, the voter turnout
among third-year high school students has remained relatively high, while 19-year-olds who
graduated from high school have reverted to the voting rate levels of those in their 20s. One
reason for this contrast is the lack of effective integration between high schools and universities
in citizenship education or sovereign education. For example, according to the final report of
MEXT'’s Sovereign Education Promotion Council, with which the author was involved, “With
regard to sovereign education, after lowering the voting age to 18, the results of national elections
held so far show a decrease in voter turnout for 18-year-olds and for 19 and 20-year-olds who
have completed their high school education. The implementation of sovereign education can
be easily perceived as occurring within the high school curriculum, but taking into account
the direction of high school-university connection reform (in terms of sovereign education), it
is necessary to integrate or connect the results of sovereign education through exploratory
learning in high school to cultivate sovereign consciousness in each individual student in the

university curriculum as well (MEXT, 2021:15).

As mentioned earlier, the connection between high schools and universities plays a
significant role in promoting citizenship education and sovereign education. In this regard,
recent movements in the connection between Japanese high schools and universities have
garnered attention. Specifically, there has been a revision of teaching methods emphasizing
active learning, the abolition of university entrance exams that focused primarily on knowledge-

based questions, and the introduction of a common test for university admission focused on
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testing critical thinking skills since the academic year 2020.

The purpose behind such high school-university connection reforms is to transform high
schools into environments that foster the development of responsible citizens, reforming the
inherent stance of school education during the period of high economic growth, where high
schools were specialized in preparing students for university entrance examinations, and
entrusted the task of developing human resources to corporations and society (Kodama 2016).

The trends in the high school-university connection reform in Japan, as described above,
are considered a reflection of the global era, not limited to Japan, and represent a structural
transition in the relationship between primary and secondary education and higher education.
In the following, we aim to examine the characteristics of such structural transitions from an

educational-political perspective, based on the ideas of Jacques Ranciere and others.

1. Introducing Ranciere to the discourse surrounding the high school-university connection
reform: From Transition to Transformation.

Ranciére states the following, criticizing the “explanatory system” where an intelligent
individual “explains” to one without intelligence, leading to the dumbing down of students, in

his work “The Ignorant Schoolmaster.”

It is the explicator who makes the incompetent into the incompetent. To explain
something to someone is to first show them that you can’t understand it yourself.
Explanation is an allegory of the myth of pedagogy before it was the act of educators: a
world divided into the learned and the ignorant, the mature and the inexperienced, the
capable and the incompetent, the intelligent and the stupid. ... The stultifier is neither
a dull old-fashioned teacher who packs indigestible knowledge into his students’ heads,
nor an evil one who uses the half-truths to defend his power and social order. On the
contrary, the more knowledgeable, educated and well-intentioned people are, the more
likely they are to turn others into fools. (Ranciére 1987:15-17 = 2011:10-12)

Thus, according to Ranciére, a stultifier is “not a dull old-fashioned teacher who packs
indigestible knowledge into his students’ heads, nor is he an evil one who uses half-truths to
defend his power and social order. On the contrary, the more knowledgeable, educated and
well-intentioned people are, the more likely they are to turn others into fools.” Ranciére noted
the practices of Joseph Jacotot, who worked as a French teacher at the University of Louvain in
the early 19" century, and sought to clarify the conditions under which he was able to achieve

intellectual liberation against folly.
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When one intelligence is subordinated to another intelligence, it becomes an act of making
fools. In the act of teaching or acquiring knowledge, there are two wills and two intelligences.
Making them coincide is what we would call the act of making fools. In the experimental
situation created by Jacotot, the students were connected to one will, which is Jacotot’s will,
and, at the same time, connected to one intelligence, which is the intelligence of the book.
This means that the will and intelligence are completely separate. Recognizing the difference
between these two relationships and maintaining it, and the act of intelligence following only

itself when one will follow another will is called liberation. (Ranciére 1987:26=2011:19).

According to Ranciere, the structure in which an individual with “superior” intelligence
dominates over an individual with “inferior” intelligence needs to be changed. The ignorant
teacher, unlike conventional teachers, does not consider the person they are educating
as someone with inferior intelligence. Instead, he is a teacher who does not dominate the
intelligence of the other with his own intelligence but rather subordinates the other person’s
intelligence to their own will. They are the ones who “hold the inquisitive learner on their
own path, a path where they are consistently exploring on their own.” (Ranciére 1987:58=2011:51).
Ranciere’s theory of intellectual emancipation involves a reexamination of the hierarchy
between the intellectual and nonintellectual, questioning the privileged position of universities

or academies in the creation of intellect.

Given Ranciere’s argument, a transformation is required in the discussion thus far
surrounding the high school-university connection. Specifically, the discussions surrounding
the reform of high school-university connection have heavily focused on how to complete the
transition between the university as a place of knowledge production and high school as a
place of knowledge transmission. The focus of this paper is on the structural transformation of
knowledge occurring within the context of the high school-university connection reform, which
encompasses the transformation of the structure itself, where the university represents the site
of knowledge production and the high school represents the site of knowledge transmission.
The task is to pay attention to the structural change surrounding the high school-university

connection itself, from transition to transformation.
Secondary education will then come to occupy a crucial position in the liberation of

intelligence that transforms higher education and the formation of political agents responsible

for it. The issues that must be addressed at this point will be further examined.
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2. Beyond the paradox of subjectification

What will be examined below is a certain paradox that accompanies the operation of
citizenship education. The educational philosopher Gert Biesta refers to it as the “Parks-
Eichmann paradox” (Biesta 2022).

Parks is a figure who, in the 1950s in the United States, was arrested for refusing to obey
the bus driver’s instructions and give up her seat to a white person, sparking a nationwide
civil rights movement. Eichmann, on the other hand, was executed in post-war Israel for his
involvement in the forced deportation of Jews as a prominent official under the Nazi regime and
his complicity in the mass extermination of Jews. Hannah Arendt identified him as someone
that demonstrated the banality of evil.

According to Biesta, “from the perspective that effective teaching results in successful
learning, Eichmann may be seen as a figure created through successful education, while Parks
is a figure created through unsuccessful education. However, from the perspective of human
subjectivity, it is the opposite, and herein lies a paradox.” In other words, there is a paradox
that the citizen as a political subject bringing about social transformation is nurtured not by
the success of education but by its failures. Biesta calls this the “Parks-Eichmann paradox”
(Biesta 2022:28). Biesta himself seeks to transcend this paradox by reinterpreting education as
subjectification, yet this itself is seen as setting the problem in an overly paradoxical manner,
because the English term for subject, "subject," also carries the meaning of obedience and
subordination. In other words, there is a paradox in that humans, through subjectification,
are subjected to the authority and power of society, and for the cultivation of individuals like
Parks, education that reverses or cuts off the endless cyclical structure where the subject as a
subject is constantly transformed into the subject as a subordinate is required. To break away
from this cyclical process of subjectification=subordination, it is necessary to focus not on the

subject but on agency (acting agent).

3. Ambivalence of Agency

Judith Butler thoroughly delved into the relationship between the subject as subject and
agency. According to Butler, to breakdown the closed cycle of the subject as a subject moving
between subjectification and subordination, and “overcome subjectification=subordination”
is agency (Kobayashi 2023:58). However, because agency emerges based on the premise of

subjectification=subordination, it is confronted by ambivalence discussed in the following.

Either forms of capital or symbolic domination are held to be such that our acts are

................................................................................. Session| ® 073



always already “domesticated” in advance, or a set of generalized and timeless insights
is offered into the aporetic structure of all movements toward a future. I would suggest
that no historical or logical conclusions follow necessarily from this primary complicity
with subordination, but that some possibilities tentatively do. That agency is implicated
in subordination is not the sign of a fatal self-contradiction at the core of the subject and,
hence, further proof of its pernicious or obsolete character. But neither does it restore a
pristine notion of the subject, derived from some classical liberal-humanist formulation,
whose agency is always and only opposed to power. The first view characterizes politically
sanctimonious forms of fatalism; the second, naive forms of political optimism. I hope
to steer clear of both these alternatives. (Butler 1997:17=2012:26-27)

Our subjectivity is always already “tamed” within the existing dominant order. While agency
exists as a means to go beyond such subject=subordination dynamics, it cannot deny the
possibility of being entangled in subjugation itself. Agency is constantly fluctuating between
being “incorporated into subordination” and “resisting power.” Emphasizing the former might
lead to falling into a “fatalism dressed up as a saint in political terms,” while emphasizing the
latter could result in “political optimism.” What is crucial, according to Butler, is to avoid both

of these choices and instead examine the ambivalence of agency.

Based on the above, Butler establishes agency centered around “reiterative ambivalence”
at the intersection of the subjugated past and the transforming future, envisioning a form of

humanity that is not tamed by it.

Exceeding is not escaping, and the subject exceeds precisely that to which it is bound.
In this sense, the subject cannot quell the ambivalence by which it is constituted.
Painful, dynamic, and promising, this vacillation between the already-there and the
yet-to-come is a crossroads that rejoins every step by which it is traversed, a reiterated
ambivalence at the heart of agency. (Butler 1997:17-18=2012:27)

Between (the already there) and {yet-to-come) , in what way does agency create undomesticated

people in the educational arena?

4. Agency in the Post-Human Era

In Japan, influenced by the concept of competence from the OECD since the 2000s, there has
been an attempted transition in the curriculum structure from a content-oriented approach
to an emphasis on qualities and abilities (competence). There is an aspect in which the concept
of “active, interactive and profound learning” has emerged in response to this move towards

competence-oriented curriculum.
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However, the OECD presented the direction of a new educational reform following
competency in the form of Education 2030 project. Emphasizing the concept of agency, the
goal is for students themselves to become individuals leading social transformation, perceiving
agency as a force for transformation (Kimura & Ichiryu 2022). While both the OECD and the
MEXT have not shown a clear stance on the relationship between competency and agency, if
agency is viewed as the force driving such transformation, it can be seen to carry a different,
new meaning from competency.

Within the curriculum perspective that emphasizes qualities and abilities, there is a
tendency to view schools as places for the formation of abilities and classrooms as places for
competing with one another in terms of abilities. Agency, on the other hand, puts importance
on influencing and changing the surrounding relationships, thereby there is a stronger
tendency to see the classroom as a place to cultivate relationships rather than for competing
with each other on abilities.

For example, K. Murris drew attention to documentary practices in early childhood
education that originated in Reggio Emilia, Italy (Murris 2017, Goto 2022). Based on this, an
intriguing manifesto titled “Posthuman Child: Decolonizing Childhood through Reconfiguring
the Human” was published (Murris 2018).

Here, Murris suggests that the hindrance to the manifestation of children’s agency is a result
of their colonization by adults who represent the majority, such as “white, middle-class, male,
heterosexual, able-bodied” individuals. In many developing countries, a significant portion
has long been under the domination of colonialism, having their existence named by the
language and culture of the colonizers, making it difficult for them to have their own language.
Similarly, children have had their voices taken away through colonization by the norms of
adults (Kobayashi 2023).

Based on this, Murris conceptualized the conditions of dialogical practice that decolonize
early childhood and enable children to manifest their own agency as “posthuman children”
and wrote the manifesto accordingly. Murris states, “Posthuman children do not exist as
separate entities prior to their inner interaction. They emerge through inner interactions
between matter and discourse that constitute the subject and agency” (Murris 2018:5). It means
that individuals do not first exist as independent subjects, but that agency is formed through
interaction. In terms of this decolonization of post-human childhood, could we not discover the

potential of citizenship education manifesting agency?

Gert Biesta 2022 World-Centered Education, Routledge
Judith Butler 1997 The Psychic Life of Power, Stanford University Press (=2012 {57 - 157K
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Murris, K. 2017 “Reading Two Rhizomatic Pedagogies Diffractively through One Another:A Reggio Inspired
Philosophy with Children for the Postdevelopmental Child”, Pedagogy; Culture & Society, 254),

Murris, K. 2018 “A MANIFESTO Posthuman child: de/colonising childhood through reconfiguring the
human’, https://wwwyoutube.com/watch?v=ikN-LGhBawQ

SCAERIER 2021 5D FHEBEBEOHEEIZIANT T RIS | SKEREE 2021 5 ROTHEEBBOHEHE
WA T (BHERS) |

OECD 2019 OECD Future of Education and Skills 2030 Concept Note: Student Agency for 2030,
https://www.oecd.org/education/2030-project/teaching-and-learning/learning/student-
agency/Student_Agency._for_2030_concept_note.pdf (=2020 FXHIEZEED R 2030F AT A ET—
V=)

Ranciere, J., 1987 Le maitre ignorant, Fayard(=2011#2H1# - Y8 13K MR 2 ZUli— M D o n Ty
TRBOR S HRRUR)
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1) 324 : GCE(Global Citizenship Education) becomes part of the ethos of a learning environment, influencing
senior management decisions, teacher practices and relationships between educational institutions and
communities.——UNESCO. Global Citizenship Education: Preparing learners for the challenges of the 21st
century[R].Paris,2014.

2) UNESCO. Reimagining our futures together: A new social contract for education[R].Paris,2021.
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“Building a Human Community with a Shared Future™
China's Proposition for Global Citizenship Education

Song, Qiang (China, Institute of International and

Comparative Education, Northeast Normal University, Research Fellow)

Global citizenship education has already become a trend that has a significant impact on
education reform. "Global Citizenship Education: Preparing Learners for the Challenges of the
21st Century" report released by UNESCO in 2014 pointed out that “global citizenship education
has already become part of the social ethos, and the learning environment created by this
ethos is affecting the decision-making of high-level management, the practices of teachers, and
the relationship between educational institutions and the local community.”

<2030 Sustainable Development Agenda> stipulates that students should have a sense
of global citizenship and develop the necessary knowledge and abilities for a sustainable
future in an increasingly interdependent world. Increasing global awareness in education is
essential to support a fair and sustainable future. The learner who is responsible for shaping
the world jointly with other beings should be the center of education. This perspective has
great implications for educational practice in almost all fields. In particular, global citizenship
education must be intertwined with this global consciousness.

China adheres to the correct direction of economic globalization, promotes global citizenship
education at universities by "elevating the common values of all mankind inherent in Chinese

civilization, and building a human community with a shared future.”

1. Theoretical Aspect: China's Global Citizenship Education
Philosophy
(1) The world belongs to everyone: The origin of global citizenship education philosophy

China focuses on finding the source of things. This is consistent with Edmund Husserl's
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words, "Go back to the things themselves (Zuriick zu den sachen selbst)." According to "Small Seal
Script(1%)", a form of written Chinese used BC 221- AD 8, "Root ()" means that people should

not be blindly obedient and must uncover the true origin of things.

Bt R

(gén) ;l:?\
%

HF—H AR, F—FH

K 4 ARA A AR
W AR SLHA LR, BT, NEh, T EAlh #&
k. HEBRG—-MR, bHR, Rari. FM, B HEARKME i 1

=

B, SELBRERERT&AEREARMN, "B BAFmmaEi, ag.,
TR HUE KR S, FrUAILZF ST OoL 9 A, n " LRI BIX
AR A "

(Figure 1) The origin of "#&"

China has long had the idea of global citizenship education. "Great Harmony(% Fx[R)" and
"All nations are peaceful(FEKT)" are two of the core values of the excellent traditional culture
of Chinese civilization, and "Promoting good neighborlinessGz(=#45)" and "Make all nations live
together peacefully(i#1/7#5)" expresses the consistent ways of handling situations in Chinese

civilization. Since two thousand years ago, China has proposed the following ideas:

{The Book of Changes) : The presence of the dragon in the field means that the world has
been civilized.

{Chuang Tzu-Qiwulun) : The world and I are born together, and all creation and I unite as one.

(ShangShu-YaoDian) : The people shine brightly and the whole world becomes peaceful.

{Zuo ZhuanZhaoGong 20’) : In harmony, yet distinct.

{Tuan zhuan Part I-Qian) : All nations are at peace.

{The Book of Rites'LiYun): When the profound wisdom of Tao is put into practice, the

world becomes everyone's.
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China believes that "the world" belongs to all of humanity. The world does not mean
a geographical space where humans do not live, but it is a concept of human society that
transcends nations and encompasses all countries on Earth. “The world,” in the modern sense,
is a global concept and the sum of all mankind; "all over the world" and "all nations,” in the
modern sense, means all the nations that make up the human community with a shared
future; "profound Tao" is a value held highly by all mankind and all nations observe it. It is
possible to effectively advance global citizenship education with "harmony in diversity" and
"the whole world as one community," two very important values, and achieve the common

ideal of "Universal Harmony."

(2) "The Human Community with a shared future": Expressing Modern Global Citizenship
Education

After China joined the World Trade Organization (WT0) in 2001, it quickly began to integrate
into economic globalization, proposing the idea of a "human community with a shared
future" in 2011 and the "common values of all mankind" in 2015. China is advancing its global
citizenship education built on the ideas of "human community with a shared future" based on
"sustainable peace, universal safety, common prosperity, openness and inclusion, cleanliness
and beauty" and "the common values held by humanity" of "peace, development, fairness,
justice, democracy, and freedom.”

In a human community with a shared future the destiny of all peoples and nations are
intertwined, so we should strive to overcome all adversity, share the glory and shame,
make this planet where we were born and raised a harmonious large family, and make the
wishes of people around the world for a beautiful life a reality. Promoting the creation of a
human community with a shared future doesn’t mean that one institution replaces another
institution, or one civilization replaces another civilization. It means countries with different
social institutions, different ideologies, different historical cultures, and different levels of
development are on common ground in regards to building a better world together by sharing
profits, rights, and responsibilities in international affairs.

The human community with a shared future aims for a new form of unity that respects
diversity and individuality, which French philosopher Emile Durkheim called "Organic
Solidarity," rather than "mechanical solidarity" that opposes distinctiveness with universality
and restrains differentiation with oneness and awkward unity. "Regardless of the size, strength,
or wealth of a country, every country is an equal member of the international community. The
issues of a country are determined by its citizens, and international issues are handled through

consensus among all countries." These are the principle of action advocated by the Human
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Community of a shared future.

(3) UN's recognition of the "human community of a shared future"

The ideals of the "human community of a shared future" is recognized as follows.

In February 2017, in the 55th session of the United Nations Committee on Social Development,
the idea of "building a human community of a shared future" was included for the first time.

In March 2017, the U.N. Security Council and the U.N. Human Rights Council also included
the "building of a human community of a shared future" in their resolution statement for the
first time, emphasizing that this has become an important part of the international discourse.

In March 2018, the U.N. Human Rights Council adopted the resolution proposed by China on
"cooperation in the field of human rights and promotion of mutual development" and called for
the establishment of a human community of a shared future.

On Nov. 1 and 3, 2022, the U.N. General Assembly Disarmament and International Safety
Committee (UN1 Committee) adopted three resolutions, including the "Human Community of
a Shared Future," which marks the sixth consecutive year that the "Human Community of a
Shared Future" has been ranked No. 1 in the U.N. General Assembly.

2. Comparative Aspects: Research and Evaluation of "global
citizenship education" in China

(1) Global citizenship education is a social trend

China believes that global citizenship education has already formed an educational trend. This
trend is primarily expressed through social trends. People's thoughts cannot spread without the
sympathy and support of a certain group, and in the end, it is just an idea and cannot become
a trend. Since the 1990s, as globalization intensified, global citizenship education has gradually
evolved into a trend with the purpose and limited support of international organizations and
nation-states.

We consider the flow of global citizenship education to be an ideological trend that nurtures
citizens in each country as "global citizens." The purpose of education is to endow citizens with
an international perspective, encourage them to take responsibility as members of the global
community, and shape relevant knowledge, skills, and values, ultimately contributing to a just,
peaceful, and sustainable world together. The educational content includes peace education,

democracy and human rights education, multicultural education, environmental education,
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and more. It is manifested through school education programs distributed by international
organizations to countries around the world, fostering students as "global citizens," and through

the "global citizenship" related curricula advanced by individual countries."

(2) The Impact of Global Citizenship Education in China

China believes that the trend of global citizenship education has had a certain impact
on China. Firstly, in schools, elementary, middle and high schools, which have established
international courses and universities that have cooperated with several foreign countries,
have clearly expressed their willingness to cultivate "global citizens," and are carrying out
activities on related educational philosophy, subjects, and various topics. Secondly, in the
academic field, Scholars in related disciplines and research fields, such as citizenship education,
moral education, and political ideology education, conducted research on global citizenship
education from various angles, integrated it into globalization efforts, and proposed measures

for appropriate localization.

Thirdly, in the social sphere, some individuals who have worked for international
organizations or contributed to domestic and international social causes are praised as "global
citizens" and take pride in this title. Being a "global citizen" has become a symbol of civic
status that represents a certain social status, and the public considers it a kind of progressive
citizenry. With the reverence for the identity of "global citizen," global citizenship education
has gradually become a trend in society.

Research on global citizenship education in the Chinese academic field has the following
characteristics. First, professional research started relatively late. After criticism and simple
translation, the initial study to combine the concept of global citizenship education with
Chinese education was a sentence discussed by Professor Gu, Renfu of Shanghai Normal
University from the perspective of moral education in 2003. Second, the scale of research has
not been well-established. In recent years, China has clarified the concept of global citizenship
education, and comments on the promotion of global citizenship education by international
organizations, and discussions on global citizenship education in China have emerged one
after another. However, overall, there is a shortage of research literature, and the analytical
perspective mainly focuses on education for international understanding and multicultural
education, and the like. The number of scholars researching global citizenship education is too
small, and there are few directly related literature. Scholars cited in comparative education,
citizenship education, and other research fields are rare, and a well-established research

community has not been formed. Related research is mainly concentrated in Beijing Normal
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University, Northeast Normal University, and Nanjing Normal University.

(Wang 2005, Chen 2006, Gao 2010, Feng 2012, 2012, 2014, 2018, Zhang 2012, Lu 2013, Zhang 2013, 2017, Song
2015, 2016, 2017, 2018, 2019, and Zhang 2020).

Research on global citizenship education is not treated as an independent major research
topic in academic journals; it appears primarily under topics such as "globalization" and
"international understanding and education." Third, the research content is primarily focused
on foreign theories and practices rather than original research, and there is a lack of research
on the current status and future strategies of global citizenship education in China. A search
on the China National Knowledge Infrastructure (CNKI) database using the keywords "world
citizen/global citizen" and "global citizenship education" since the year 2000 yielded 25 and 57

documents, respectively (search conducted on July 26, 2023). The number of papers per year does

not exceed 10, and research topics are concentrated on "citizenship education," "globalization,"
and 'international understanding education.
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(3) Integrating the ideals of the 'human community of a shared future' and the global
citizenship education ethos

Chinese scholars believe that, in terms of educational trend, the meaning and expansion
of the global citizenship education trend is limited compared to the ideals of the "human
community of a shared future," but can find some alignment between the two because global
citizenship education encompasses various aspects including pedagogy, politics, economics,
and ethics, and more. The intersection of the two concepts is also the basis and premise for the
integration of the “human community of a shared future” into the global citizenship education

trend.
1. Sovereign equality

The ideals of "human community with a shared future" advocates the establishment of

a partnership characterized by equal treatment, negotiation, and forgiveness. The global
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citizenship education trend insists on moving from "sovereign equality" to an "equitable and
egalitarian society" and continuously explores the possibility of combining neo-republicanism
to establish a world government and world federation. However, due to the practical challenges
in realizing a world government and world federation, the primary agents and implementers
of global citizenship education remain international organizations and nation-states. Although
globalization has significantly weakened traditional national sovereignty, governments of
sovereign nations acknowledge their historical roles as key players in global governance and
will continue to be so.

Professor Joseph Nye of Harvard University in the United States has pointed out that there is
a significant legal, political, and social difference between domestic politics and international
politics because "there is no higher authority above the nation." Unlike global citizenship
education, which passively acknowledges the concept of “sovereign equality,” the meaning of
"sovereign equality" in the "human community with a shared future" is globally recognized.
Ross Terrill, a research fellow at Harvard's Fairbank Center for Chinese Studies, argued that
China's approach of "consultative governance" is clearly different from the Westphalian system,
the Vienna Order, the structure of the empire where the sun never sets, the Yalta Pact, and the

so-called "Washington Consensus" that Western international politics advocated in the past.

2. Dialogue and Negotiation

The ideals of the "human community of a shared future" emphasizes dialogue and
negotiation and seeks open, innovative, inclusive and reciprocal development prospects. The
global citizenship education trend believes that no matter how powerful a country is, it cannot
solve the globalization problem alone. Humanity desperately needs 'global governance, which
must establish a culture and education consistent with globalization, and play the role of global
citizenship education in global educational governance. The web guide book Wikihow focuses
on dialogue and negotiations between various countries and citizens, and lists the procedures
and rules for becoming a global citizen. "Understanding the world is not limited to your home
town, city, state, country, but includes learning other countries and cultures:---- Let's find ways
to fight for and help other people and cultures, participate in global discussions, oppose various

forms of exclusivity and intolerance, and become active and contributing global citizens.”

3. the ideals of cooperative co-prosperity

The ideals of the "human community of shared future" advocates the establishment of new

international relations based on cooperation and co-prosperity. It is a solution that China
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presents to the world, understanding the current trends and historical tides, and drawing upon
its unique Eastern wisdom. The trend in global citizenship education consistently emphasizes
international cooperation and understanding, recognizing the importance of cooperative co-
prosperity. Professor Audrey Osler of Leeds University in the UK pointed out the following:
"Global citizenship education is a theoretical structure that addresses citizenship at all levels,
from the national to the global. It is a theoretical construct that has been reconfigured to allow
young adults to recognize common humanity at all levels, from the national to the global, bond
and cooperate with others both nationally and globally, embrace and respect values. First of
all, it is necessary to build the concept of national citizenship education and adapt it to the

current national citizenship and the global community."

4. Mutual Exchange and Recognition

The ideals of "human community of a shared future" strives to promote exchanges and
mutual recognition between various civilizations with the principle that civilizations are
diverse, equal, and inclusive. The Global Citizenship Education trend argues that students
should pay attention to global issues, respect and understand other countries and cultures,
and learn to coexist harmoniously with others. This leads to the formation of a consciousness
that seeks “common ground while acknowledging differences, and through mutual exchange
and recognition, collectively advances and advances human civilization.” UNESCO, the leading
advocate of global citizenship education, pointed out in its 2015 report, "Rethinking Education: A
Paradigm Shift towards a Global Common Good" that the challenges facing national education
systems are how to shape status and cultivate a sense of responsibility and awareness towards
others in an increasingly closely linked and interdependent world.

Martin Hey, former president of the World Association of Soil and Water Conservation
(WASWAC) and professor at Oxford Brookes University in the UK, argues that global citizens
need to "learn how to live together." This means having a self-awareness that extends to all
of humanity, developing mutual understanding and emotional intelligence, empathy and
compassion-not just recognizing specific races or family groups, and interacting positively

across cultural boundaries.

5. Green development

The ideals of the "human community of a shared future" calls for respecting nature and
building an ecosystem centered on green development for sustainable future development.

Global citizenship education follows a pressing trend of thought driven by crises and points out
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that in the context of globalization, global public resources such as the oceans, atmosphere,
and ozone layer, which humanity shares, are under constant threat of destruction or depletion
due to conflicts of national interests or war.

In times of global crisis, thinkers seek theories that can reflect global interests, demands,
and wellfare, and they pursue significant changes in such crisis situations. Global citizenship
education has grown rapidly precisely in such crisis situations. Advocates of global citizenship
education like the Club of Rome and the World Future Council all prioritize green development.
The World Future Council states, "Acts that have negative impacts on future generations include
long-term and serious environmental destruction, threats to human health, and the destruction

of ecosystems and biological species. Acts that harm the Earth should be legally punishable."

3. Practice : Global Citizenship Education conducted in Chinese
universities

China attaches importance to its responsibilities to the world and hopes to cultivate citizens
with a global perspective and sense of responsibility through global citizenship education.
China aspires to make a positive contribution to sustainable development worldwide. In
2023, China presented to the world the "Three Proposals" for the construction of a "Human
Community of a shared future," which includes proposals for global development, global
security, and global civilization.

China is making efforts to comprehensively integrate the ideals of the "Human Community
of a shared future“ into education at all levels and types. Through this, China aims to cultivate
"global citizens" who have a strong sense of global responsibility, uphold common human
values, pursue an "equitable and egalitarian society" as an ideal, and practice the concept of
"harmony without uniformity." In matters of education and pedagogy, this vision focuses on
the establishment of an integration of ideology and political education between universities
and elementary and secondary schools. This is to integrate the ideals of human community of
a shared future into the curriculum such as ethics and legal education at the elementary and
middle school levels, ideology and politics at the high school level and ideology and political
education at university levels. It involves incorporating the ideals of Human community of a
shared future into the curriculum and integrating it into all academic disciplines.

More and more Chinese universities are offering liberal education courses related to
"globalization" in undergraduate courses, including international cooperation, trends in

globalization, and intercultural exchanges. It aims to develop students' global consciousness,
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intercultural communication skills, critical thinking, and global problem-solving skills.

In the realm of international cooperation, China places significant importance on its
"Study Abroad in China" brand. It has signed agreements for mutual recognition of academic
qualifications and degrees with 58 countries and regions. Chinese universities encourage
students to participate in study abroad exchange programs, student exchange programs,
summer schools, and international curriculum collaborations, aiming to increase their
understanding of different countries and cultures. Currently, there are more than 1.3 million
Chinese students studying abroad in over 100 countries worldwide. Chinese language education
is conducted in over 180 countries and regions, with the number of people learning and using
the Chinese language approaching nearly 200 million. China encourages students to participate
in international public service activities and volunteer programs organized by international

organizations and to practice the values of global citizenship.

Conclusion

Cultivating global citizens and establishing a human community of shared future is a
beautiful goal that can only be achieved if UNESCO and each country make continuous long-
term efforts. We must deepen and expand our research with a longer-term perspective and a
broader perspective, providing academic support for the practice of these ideals. As Alexander
Pope, a British poet, once said, "Tis education forms the common mind, just as the twig is bent

the tree's inclined.”
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The Development of Global Citizenship:
General Education in Taiwan

Liu, Meihui (Distinguished Professor, National Taiwan Normal University, Taiwan)

Abstract

The development of liberal education in Taiwan began in the 1980s and has undergone
three stages and two structural transitions to evolve into a university liberal education
centered around the concept of "global citizenship". Influenced by education policies centered
around social practice, this global citizenship general education aims to cultivate global
citizens equipped with critical thinking, interdisciplinary skills, agency, and international
competence. First, I will analyze the development of general education in Taiwan, explaining
the key characteristics of the three periods. Next, I will describe how the Taiwanese Ministry
of Education integrated core concepts such as sustainable development and social practice
into university general education through large-scale projects. And finally, drawing on the
experience of curriculum revision at the National Taiwan Normal University, I will explains

how the curriculum is tailored to the cultivation of global citizens.

Chapter 1 Introduction

The advancement of globalization has broken down spatial and geographical constraints,
accelerating political, economic, and cultural exchanges among nations. Simultaneously,
numerous global issues and challenges have arisen, necessitating cooperation among citizens
beyond national borders for their resolution. In response to global issues, the concept of
citizenship, traditionally defined around the nation-state, is gradually evolving towards a

perspective of "global citizenship" that transcends borders. As a crucial academic institution
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dealing with the impacts of globalization, higher education is currently grappling with the
essential task of cultivating university students into 21st-century global citizens, necessitating

contemplation and strategic measures in the realm of university general education.

Regarding the impact of globalization on citizens’ competency, according to the views of

American scholar Falk (1994), there are primarily four aspects:

First, on a psychological level, globalization leads citizens of each country to anticipate a

more diverse, inclusive, peaceful, and just world.

Second, due to regional economic integration brought about by globalization, citizens of
each country must adopt an open global perspective and consider the roles and positioning of

each nation from a global standpoint.

Third, in response to the environmental impacts of globalization, citizens of each country
should pay attention to the sustainable development of ecology and establish an environmental

awareness as global citizens.

Finally, due to the international issues brought about by globalization, global citizens must
take practical action and work together to find countermeasures and solutions. Therefore,
within the context of globalization, education to refine citizens should emphasize the agency

of citizens beyond cognitive and emotional goals.

Looking back at the development of general education in Taiwan, since the announcement
of the "Key Points for Implementing Elective Courses in University general Education” by the

Ministry of Education in 1984, it has undergone three major stages over nearly 40 years.

The first stage, from the mid-1980s to the early 21st century, emphasized the dissemination
and awareness of the philosophy of general education (Shen, 2007). During this period, each
university attempted to align the educational goals of the institution with the philosophy and
curriculum of general education, which tended to emphasize a holistic education that fosters a

humanistic spirit and cultivates sound character (Chen, 2008).

The second stage, from 2007 to 2016, saw the Ministry of Education promoting the "Mid-Term

Plan for general Education," designating general courses as core subjects within universities,
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integrating liberal arts education into the main curriculum of university majors. In terms of
practical implementation, liberal arts education began to focus on enhancing students' "core
competencies” rather than being merely ideological guidelines (Huang, 2014). This shift from
a knowledge-centered to a competency-centered approach emphasized students' abilities in
critical and diverse thinking, teamwork, problem-solving, and exploration of international

issues.

The third stage spans from 2017 to the present. The Ministry of Education has empowered
universities with the role of social transformation through higher education policies centered
around "social practice," and guided universities to strengthen their international engagement
(Yang, 2023). Through the promotion of related projects such as "regional creation" and "sustainable
development,” the significance of action-oriented global citizenship liberal arts education has

been emphasized, gradually spreading across domestic universities, including junior colleges.

(Figure 1) Three stages of development of Taiwaese General

This paper focuses on the discussion about the third stage of Taiwan’s general education
development, examining policies and educational practices related to global citizenship

education.

First, it introduces three higher education policies proposed by the Taiwanese Ministry of

Education for the reform of general education and provides the background context.

Second, using the example of the National Taiwan Normal University, it explains how to

foster global citizens through general education.
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Finally, it summarizes the key features of general education development and outlines future

directions.

Chapter 2 Specific Policies for Promoting Global Citizenship
Education in Taiwan

Over the past decade, Taiwan has been pursuing a series of higher education policies centered
around "social practice." There are three key plans related to general education, namely the
Deepening of Higher Education Plan, the University Social Responsibility Execution Plan,
and the Mid-Term Plan for Enhancing University general Education. The objective of these
three policy initiatives is to enhance students' global citizenship capabilities, enabling them to

respond to the challenges of future society.

The following explains how each higher education policy is connected to global citizenship
general education and points out the key characteristics of Taiwan's general education under

the influence of the global citizenship concept.

1. Deepening of Higher Education Plan (SDGs X General Education)

Since 2017, the Taiwanese Ministry of Education has promoted a plan to deepen higher
education, guiding universities to adjust their curricula, thereby enhancing students' IT
capabilities, self-directed learning abilities, interdisciplinary skills, problem-solving skills,
international mobility, social engagement abilities, and humanistic competencies. The aim is
to foster students' sense of social responsibility, build civic consciousness, and cultivate them

into global citizens who exhibit altruistic behavior.

The Ministry of Education has also designated the "United Nations Sustainable Development
Goals" (SDGs) as a key element of the Deepening of Higher Education Plan, guiding universities
to broaden their international perspectives in line with global standards and establish general
education centered around the SDGs. For example, the National Taiwan Normal University
has introduced a general education program centered around the SDGs, enhancing students'
international perspectives and sustainable global awareness. In 2021, the Sustainable
Development Goals (SDGs) were identified as being significant for the school's development,
with the faculty strongly encouraged to integrate the SDGs into education. Currently, there

are over 200 general education courses at the National Taiwan Normal University that meet
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SDGs standards. Additionally, the school has introduced a "Self-directed Learning Special
Research" course, allowing students to form teams to research the significance and impact of

SDG indicators and to put them into practice.

2. University Social Responsibility Execution Plan (On-site Practice X General Education)

In 2018, the Taiwanese Ministry of Education initiated the University Social Responsibility
(USR) Execution Plan and established the “University Social Responsibility Promotion Center.”
With a human-centered approach at the university level, it aims to address local issues through
humanistic consideration and collaboration, fulfilling social responsibilities. It is expected to
promote the innovative use and dissemination of knowledge and drive the growth engine of
the region, as universities create insight into, interpret and engage in real issues and integrate
relevant knowledge, skills, and resources. According to Yang (2023), the pursuit of the USR
plan within the university itself is considered a "transformation" or "reform" of university
education. This is primarily because the USR plan attempts to subvert the traditional university
culture centered around the dissemination and exploration of academic knowledge. This plan
encourages university professors and students to come down from the ivory tower of academia
and respond to local demands with the use of specialized knowledge, thus fostering local

knowledge development and resolving on-site issues.

The general curriculum established by the USR plan is considered to be a socially responsible
general education that aims at local development needs and real-world issues, promoting
students' on-site practice and enhancing their problem-solving abilities. Taking the National
Taiwan Normal University as an example, the university established the “Center for Plastic
Reduction and Sustainable Consumption promotion” in 2018, promoting a general education
centered on the topic related to plastic reduction. Classes such as making rope net bags from
recycled materials and crafting handmade eco-friendly beehives were held to help students

develop a mindset to appreciate and protect nature.

After enhancing theirlearning abilities, students from the National Taiwan Normal University
engage in various activities within the local community, drawing local residents’ participation
and lifestyle changes to reduce plastic usage. This has strengthened the connection between
the university and the local community, creating an environmental protection community
that reduces plastic waste. Integrating the concept of USR into general education enhances

students' global citizenship awareness and promotes on-sight engagement.
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3. iGER (Initiating General Education Renaissance) Plan by the Ministry of Education

In 2022, the Ministry of Education launched the 'Initiating General Education Renaissance'
(iGER) Plan, presenting a vision for “New General Education” with four main strategies:
“repositioning,” “focusing on relationships,” “focusing on content,” and “focusing on methods.”
“Repositioning” refers to each university finding a new position for general education based on
its own characteristics and the needs of its students. “Focusing on relationships” emphasizes
that the development of a university's general education must be connected with the core of
the 12-year national basic education curriculum to forge new relationships in professional
education. “Focusing on content” hopes to open general education courses centered on
competency that meet the students' demands. "Focusing on methods" highlights the adoption
of innovative teaching methods and digital learning that arouse students' learning interests in
the university's general education (Ministry of Education, 2022). The characteristics of new liberal
arts education lie in the collaboration between specialized fields and general education. This
encourages university faculty to open excellent multidisciplinary courses, transitioning them
into general education courses considering both academic principles and real-life applications,

thereby training students to have comprehensive multidisciplinary competencies.

The Dean of National Chengchi University, Li Caiyan, who is in charge of the iGER plan,
stated that the goal of the new liberal education is to enhance students' ability to respond to
social demands, aiming to help students regain their learning motivation and learning attitude
through effective teaching methods such as experiential learning and practical applications.
Each course emphasizes connections with society, guiding students to take active interest in
international issues and solve local problems through a problem-centered multidisciplinary
curriculum that involves processes such as problem discovery and data collection (Ministry of
Education, 2023). Specifically, the spirit of the new general education aligns with the citizens’
expectations for “global perspective and local practice” in the era of globalization. By
establishing a living community, collectively considering and addressing global issues and

achieving a sustainable development objective.

Chapter 3 : Pedagogical Practices of Global Citizenship General
Education at the National Taiwan Normal University

The National Taiwan Normal University believes that as global citizens people should
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be equipped with critical thinking skills, interdisciplinary abilities, ability to execute, and
international competencies. Accordingly, the university has outlined the following strategies

for implementing general education.

1. Development of Critical Thinking and Expressive Skills through Debates by Reforming
Common Chinese and English

In addition to an 18-credit liberal arts education curriculum, the National Taiwan Normal
University has a 10-credit program in common Chinese and English, totaling 28 credits, which
are compulsory courses known as "General Education." Common Chinese and English courses
have long been offered within the Chinese and English departments, with the course content
being a continuation of high school-level language education. However, due to concerns
regarding the necessity and practicality of these courses among many students, there has been

a continuous demand for curriculum reforms within the university.

In line with Objective 1 of the Deepening of Higher Education Plan, which aims to achieve
educational innovation and improve educational quality, there is a common performance
indicator focusing on "enhancing students' reading and writing abilities and achievements."
Responding to students' learning needs and the direction of educational innovation in the
Deepening of Higher Education Plan, the National Taiwan Normal University established a
Common Education Committeein 2016 after several discussionsand adjustments. The committee
renamed "College Chinese" to "Critical Thinking and Expression in Chinese," emphasizing a
spiral process of "reading-critical thinking-debate-expression." The course content is based on
major topics, fostering students' critical thinking, problem-solving, learning and writing, and

speaking abilities through in-depth group discussions.

The curriculum not only maintains a consistent educational structure but also developed
a critical thinking and writing evaluation system to examine the level of achievement of
the learning objectives. There are four evaluation indicators: information summary, raising
questions, setting perspective, and sentence structure. These courses help students improve
their critical thinking skills and help them develop an interest in important issues as well as
set emotional objectives. National Taiwan Normal University’s experience in general education
reform garnered significant attention within Taiwanese universities, leading to the sharing of

curriculum reform experiences among several universities.
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2. Encouraging Multidisciplinary Learning through Minor and Dual Major Systems
Reform and Developing skills in Various Fields

As global issues become increasingly complex, addressing many challenges requires
knowledge from various fields. In order to equip students with multidisciplinary capabilities
as global citizens, National Taiwan Normal University encourages students to step out of their
comfort zones and cultivate knowledge and skills across diverse disciplines through a series of
curriculum reforms. Firstly, the university has transformed the traditional “selection-based”
system for minors and dual majors to an “enrollment-based” system, lowering the threshold

and simplifying procedures to encourage students to explore and traverse different domains.

Furthermore, the university has introduced preliminary courses in various fields,
encouraging each department to offer such courses and allowing students to choose major and
general education credits in double, effectively guiding students' multidisciplinary exploration.
Upon completion of the preliminary courses, students can register as minors or dual majors
in the respective departments. Simultaneously, all departments at National Taiwan Normal
University have adjusted the credits for major courses to 75 credits or less, thereby expanding
students' freedom of choice. Consequently, students have the option to choose credit courses,

minors, or dual majors in the free elective space.

Since its implementation, students' multidisciplinary learning has already yielded results,
with a greater number of students taking dual majors compared to those pursuing minors.
This demonstrates students' recognition of the importance of multidisciplinary talents in the

era of globalization and their active pursuit of it.

Taking into account the impact of the digital era on learning, National Taiwan Normal
University has been enhancing students' information competence and multidisciplinary
application abilities through the CT+X (Computational Thinking+X) series of courses, targeting
non-STEM students. The university's Joint Education Committee established a "Logic and
Programming Education Team" and planned a university-wide programming general education
course. Currently, it offers three types of courses: basic skills, information technology, and
multidisciplinary integration. The proportion of undergraduate students who have completed

programming courses has already exceeded 60%.

National Taiwan Normal University integrates the strengths of specialized fields such as

education, language, sports science, and arts and humanities into science and technology and
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social sciences, thereby helping to expand the educational and research capabilities in science
and technology and social sciences. In addition to guiding students towards multidisciplinary
exploration through general courses, it organizes and integrates knowledge from different
departments and fields through multidisciplinary credit courses, enabling integrative learning

of multidisciplinary knowledge for students in addition to their major-specific knowledge.

3. Developing students’ execution skills with students’ self-directed learning plans
through social behavior-oriented General curriculum

National Taiwan Normal University encourages its entire faculty to integrate the Sustainable
Development Goals (SDGs) topic into their curricula and education, aiming to help students
understand the importance of sustainable development and utilize their expertise to respond
to and resolve issues, thus achieving the ideal of civic engagement. The general curriculum
adopts behavior-oriented course design through the exploration of SDGs issues, enabling
students to investigate local problems within a global context. It allows students to think about
problem-solving strategies through real-world situations, develop their global thinking and
regional execution skills through actions and reflection, and strive towards the goal of global

citizenship.

In addition to regular academic courses, non-regular education programs serve asan arena for
enhancing students' execution skills. National Taiwan Normal University has implemented the
"Region-based Civic Engagement and Innovative Service Project" and designed a topic-centered
real-world service initiative combined with the United Nations' Sustainable Development Goals.
Emphasizing three modes of learning—multidisciplinary learning, self-directed learning, and
experiential learning—the university operates a series of learning programs to encourage
students to utilize what they have learned and contribute to the local and broader community.
This approach aims to cultivate students' awareness of their social responsibilities and foster
civic engagement.

The design of the learning programs follows a spiral path from basic to advanced learning,
emphasizing a student-centered design philosophy and the significance of "out-of-department
learning," while establishing an evidence-based evaluation method. Topics for implementation
include elderly care services, community building, food education, citizen journalism,
environmental promotion for reducing plastic usage, digital remote education, design thinking,
among others. Through the implementation of services on various topics, students’ awareness

and understanding of social issues and global citizenship capabilities are enhanced.
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4. Exploring agendas with faculty and students of sister schools and developing
students’ international competencies by advancing a global virtual classroom

Raising students' global thinking and promoting international mobility and learning is one
of the important agendas of the internationalization drive at the Taiwan Normal University.
In the era of globalization, higher education institutions worldwide are actively promoting
"transnational education." Traditional student exchange programs, shortterm lectures
by professors abroad, and distance education still constitute the mainstay of international
education. However, with intensifying competition in higher education and the challenges
posed by factors such as low birth rates and the impact of COVID-19, the form of international

education is currently facing the need for innovation and diversified adjustments.

To create a global learning environment, Taiwan Normal University launched the "Global
Virtual Classroom Project” in 2022, leveraging the remote collaborative learning skills that
faculty and students developed during the pandemic. Under this initiative, professors at Taiwan
Normal University can receive incentives when they collaborate with professors and students
from sister schools online to explore topics together for at least three times. Currently, various

lectures involve collaboration among sister schools from different countries.

Taking the example of Professor Wang Chao from the Department of Computer Science at
the Taiwan Normal University, he co-developed the course "Data Science and Communication
in Smart Cities", in collaboration with Professor Konoe Shinichi from Kyushu University. Both
professors guided students on how data science can be leveraged in the digital management
of smart cities, exploring solutions to issues such as urban transportation and air quality
monitoring. Fourteen students from Taiwan Normal University and twenty students from
Kyushu University enrolled in the elective course were divided into seven groups. Each group
was required to submit a solution at the end of the semester, explaining how they can apply the
knowledge learned in the course to address the social problems they aim to solve.

Improving students' multicultural communication and cooperation skills by allowing local
students from both countries to connect online at the same time through cooperative education
between countries is an innovative way to cultivate global citizens, and is also an economical

way through digital and international connections.
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Chapter 4 Conclusion

Since the 1980s, the development of general education in Taiwan has undergone three stages
and two structural changes. There are major goals at each stage, and they have gradually
changed from knowledge-oriented to ability-oriented and action-oriented. The "New General
Education" is guided by the Ministry of Education through the University General Education
Plan, which presents a detailed action plan through four perspectives: problem analysis,

response relocation, relationship-oriented, and content and method-oriented (Figure 2).

IZEUERE SER R
Q2 L FEFTT T T - P T
73 *RERNERABE R
‘ﬂ‘.’-é‘w_'!.‘:j;n:r?; . @ iitﬂ ]

ZAw3n HEAE 2 ENERE 2 S\REX SnMF
Q6 RAMRNMERZHTEEETE

ERAEyEARRNEREG

Q7 - WENEUNSNE - RAEESSL
Q8 BNEENEEENTE BMxENHTERNS
Qo +_EENEEASAN [ =y HR% |

IRBREE = HinE -2

I W E G R
EMASEERES

: ERPEMENSENE
o (‘ ERE | AENENRSNTERNE
; RO ERNSEER

Q12 - MmN F
Q13 - kiR E

mER

. ; RosE
E7E ] sens

Figure 2. New general education strategy, action plan, and problem response map(Ministry of Education, 2022)

Of particular mention, the plan emphasizes the strengthening of the cooperation model
between general education and international organizations, notably highlighting collaboration
with the Korea National Institute of General Education (KONIGE) and The Korean Association of
General Education(KAGEDU). Through collaboration and sharing between the general education
institutions of both countries, it is hoped that efforts will be made together to foster global

citizenship.
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Review and Proposal for Global Citizenship Education
in Korean Universities : How to do global citizenship
education as a liberal education

HaSuk Song (President, Ajou University, Korea)

1. Introduction:
The Concept of Global Citizenship and Emergency of GCED

Since the second half of the 20th century, the world has undergone radical changes in almost
all fields, including economy, politics, environment, and technology, due to rapidly progressing
globalization. In addition, the development of information and communication technologies
has made it possible to access news from around the world in real time, transcending time
and space, and the rapid development of transportation has made it possible to reach any part
of the world in a day. As the world has become a single community and interdependence
has increased, various problems arise behind convenience. In particular, we are facing
global crises such as rising poverty and inequality, ecosystem destruction, climate change,
and recent pandemics that are difficult to solve on a national level. Since the interconnection
and interdependence among nations is a natural consequence of globalization, it is certain
that there is a growing awareness of the need for a global response to these common human
problems. In this situation, the idea that all human beings should go beyond being citizens of
nation-states that have arisen since modern times and become global citizens who act with
interest and responsibility in the common crisis of humanity has begun to spread.

In September 2012, former UN Secretary-General Ki-moon Ban said in the <Global
Education First Initiative>, “We must foster global citizenship. Education is more than literacy
and numeracy. (-) Education must take on its full role of helping people build more just,
peaceful and tolerant societies”(UNESCO, 2014), emphasizing “cultivation of global citizenship”.

In 2015, the United Nations set 17 common goals and 169 detailed goals with the slogan “Leave
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no one behind” and resolved to achieve them by 2030. As global citizenship education(GCED)
was included as the seventh target of the fourth education part of the Sustainable Development
Goals, it began to attract attention as a major topic in the international community.

This paper will examine what GCED is, its goals and objectives, and what role universities
can and should play to fulfill those goals and objectives. Since the purpose of this forum is
to discuss GCED as a liberal education in universities, I will review current GCED in Korean
universities and provide directions on how university education, especially liberal education,
should be taught to fulfill the goals and objectives of GCED.

2. Global Citizen and GCED

GCED, simply put, is education that fosters global citizens with global citizenship. But what
is a global citizen? Soon-yong Park defines a global citizen as “a person who has knowledge
and critical literacy, is socially connected, respects diversity, ethically responsible, and
actively engaged”(Park, S. 41), and G. Pike defines a global citizen as “a responsible citizen
who is concerned and engaged with issues of welfare, environment, and human rights on a
global scale” (Yunju Lee, 230). Oxfam provides specific and clear description of what active and
responsible global citizens should understand and know (knowledge and understanding), what
abilities and skills they should have and develop (skills), and what values and attitudes they

should have (values and attitudes).

Knowledge & Understanding Skills Values & Attitudes
= Sense of Identity and Self-
esteem
. . . = Critical and Creative Thinking ) Commltmg ntto social justice
= Social Justice and Equality and equality
o = empathy
= |dentity, Diversity . = Respect for people and human
T » Self-awareness and reflection .
= Globalization and Interde- - Communication rights
pendence . . = Value diversity
. » Cooperation and Conflict .
= Sustainable Development Resolution = Concern for the environ-
= Peace & Conflicts ment and commitment to

* Ability to manage complexity
and uncertainty
* Informed and Reflective action

* Human Rights
= Power and Governance

sustainable development

= Commitment to participat- tion
and inclusion

* Belief that people can bring
about change

(Table 1) Oxfam (2015), p. 8

To summarize Oxfam's explanation, global citizens are people with diverse backgrounds
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who understand about core values such as universal peace, human rights, diversity, justice,
democracy, and tolerance, and have the ability to solve problems critically and creatively.
They will be responsible people who have the necessary communication skills to interact
with others and strive to solve common problems of humanity. GCED can be said to be the
education that raises such people. In that respect, UNESCO defines GCED as “a kind of a
perspective paradigm on how to design education to enable students to learn the knowledge,
skills, values and attitudes necessary to create a more just, peaceful, tolerant, inclusive, safe,
and sustainable society.”(UNESCO, 2014).

GCED must be accomplished in three domains to achieve its purpose. Such domains are
cognitive one, social and emotional one and behavioral one. A cognitive domain is to cultivate
the knowledge and understanding that global citizens must have, a social and emotional domain
is to train various skills that must be possessed for specific practice based on knowledge and
understanding, and finally, a behavioral domain is to train practice.(Park (2020) p. 41, Lee (2020)
p. 323)

Learning Domain Content

= To acquire knowledge, understanding and critical thinking about global,
Cognitive Domain regional, national and local issues and the interconnectedness and
interdependency of different countries and populations

Social & Emotional = To have a sense of belonging to a common humanity, sharing values and
Domain responsibilities, empathy, solidarity and respect for differences and diversity

= To act effectively and responsibly at local, national and global levels for a more

Behavioral Domain peaceful and sustainable world

(Table 2) UNESCO (2015), p. 15

In the end, GCED goes beyond simply acquiring and understanding knowledge, and includes
“the process of sharing awareness of global problems and finding ways to solve them” (Park, G.
(2022), 82). It must be a practical education that recognizes the value of global citizenship and
embodies it.

Daehun Cho emphasizes that in order to achieve the goal of GCED, the pedagogy of global
citizenship education must be different from the pedagogy of civic education as traditional

ethical education.(Cho, D. (2020), p. 64)

Traditional Civic Education GCED

= Aiming for harmony between
national interests and global society,
emphasizing the inter-connectedness
of the region, country, and world

= Maximization of national interests
and focus on phenomena and | &
problems within the country

Main Interest/
Purpose
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Learner = Passive Learning Subject = Active Learning Subject
Curriulum = Emphasis on knowledge acquisition ) Empha5|'s'on understan‘d'm.g the
T composition and specificity of
Knowledge and evaluation justified by the state
knowledge
= Education centered on knowledge and = Process-oriented and problem-solving-
Teaching Method content delivery centered on a single| < oriented teaching method based on an
discipline integrated approach
Educational = Normative learning about core values = Emphasis on civic participation and
Approach and qualities emphasized by society civic action linked to learning content
. * Focus on Short-term and formal = Emphasis on a whole-school approach
Applied Area . i . .
education utilizing community connections

(Table 3) Pedagogy differences between traditional citizenship education
and global citizenship education

Based on this, the characteristics of GCED can be summarized as follows. First, while
traditional citizenship education views learners as passive learners who accept imparted
knowledge, GCED positions learners as interested in social issues and playing an active role
in creating a more fair, tolerant, and sustainable world. It is an education that allows you
to view yourself as a person who can actively contribute and develop the ability to do so.
Second, unlike traditional citizenship education that unilaterally transmits the value system
and norms of the older generation, GCED provides learners with opportunities to realize
their rights and obligations and reflect on them to create a better world and a better future.
Third, GCED is not simply education centered on knowledge acquisition, but rather process-
oriented and problem-solving-oriented education that creatively solves given problems based
on acquired knowledge. Lastly, GCED is practical and action-oriented education. GCED goes

beyond “learning” education to “practice and learn through practice.”

3. Current State of GCED

Countries around the world are conducting various forms of GCED. Among these, let us
briefly look at the research and education of GCED conducted in universities. Perhaps the first
university to research and teach GCED was the University College of London (UCL) in the UK.
The Education Research Institute of the UCL has formed ANGEL (Academic Network on Global
Education & Learning), a group of scholars from around the world who research GCED, and
holds academic conferences and publishes research papers every year. In addition, the UCL
offers a variety of courses related to GCED centered around the Department of Education. In

addition, GCED is being provided at several European universities, including the University of
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Klagenfurt in Austria and the University of Geneva in Switzerland, as well as the Netherlands
and Italy. In addition, Harvard University, UCLA, Columbia University in the United States, and
the University of Alberta in Canada also emphasize GCED. (Chung, p.160 ff)

In Korea, GCED started in elementary and secondary education, and then in the form of
lifelong education or civic education centered on civic organizations and local governments.
GCED in universities began in earnest when the Asia Pacific Center of Education for International
Understanding (APCEIU) of UNESCO implemented “the GCED University Course Development
Support Project” from 2016 to 2021. As a result of APCEIU's project, more than 50 universities
launched courses related to GCED in 2021.

GCED in liberal education of Korean universities can be categorized into two types. One is
to establish and operate a single course related to GCED, and the other is to provide a group of
courses to foster global competence. Representative examples of the former are K. University
and S. Women's University. K. University has established a course called "World and Citizenship"
that all students are required to take, and published a textbook called "World Citizenship" in
2019 for this course. Among the areas of GCED, K. University's course is mainly focused on the
cognitive domain, centering on the concept of global citizenship, the basis for the existence of
global citizens in the political and economic spheres, and the universal core values of GCED.
On the other hand, S. Women's University offers a course called "Global Citizenship Education
and Leadership," which aims to acquire basic skills such as self-reflection, diversity, human
rights, and justice to grow as a citizen of the global community, and to cultivate a sense of
concrete issues. The course is designed to provide practical and action-oriented education for
GCED by having students write a <Global Issue Report> as a team project.

Since most universities in Korea have set global competence as one of their core competencies,
it can be said that there are many universities that have a curriculum for fostering global
competence and provide education corresponding to GCED. The representative university is D.
University. D. University has an area called "Global Thinking and Challenges," and under that
area, it has three major areas: "21st Century Citizenship," "Future Risk Society and Safety," and
"Regional Studies," and has opened four courses in each major area for students to choose and
complete. Some of these courses are theory-oriented, but most are project-oriented.

To summarize, Korean universities provide GCED through a single course or develop global
competence through a group of GCED courses. However, there are limitations in achieving
the overall goal of GCED through a single course related to GCED by focusing on education in
the cognitive or behavioral domain. In addition, the method of cultivating global competence
through a group of courses can easily lead to the inclusion of courses that do not meet the

original purpose of GCED because global competence itself is very comprehensive, and it will
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be difficult to achieve the intended goal if students' choices are focused on such courses.

4. GCED and Liberal Education of Universities

If we accept UNESCO's definition of GCED mentioned above, GCED should focus on the
development of competencies, not just the knowledge that global citizens should have. However,
unlike the transfer of knowledge, the development of competencies cannot be accomplished in
a mechanical or partial manner. Competencies have the characteristic of contextuality in that
they are abilities that must be used in a continuously newly constructed context, and includes
not only observable elements such as knowledge and skills but also intrinsic characteristics
such as motivation and attitude. Its characteristic is totality. Moreover, considering that
competencies are closely related to each other, the development of competencies is basically
possible only in a holistic manner. In other words, one competency cannot be completely
developed through a specific course, nor can only one competency be developed through one
course. The critical thinking skills, communication skills, and creative problem-solving skills
that global citizens must possess can only be developed when they overlap through various
courses. In that respect, it is difficult for GCED, which aims to cultivate global citizens with an
understanding of universal core values and diverse skills, to achieve its goal through a single
course.

One way to address these issues is through integrated courses, as proposed by Professor
P. Hanstedt. While he did not propose this with GCED in mind, he argues for an integrated
liberal education because of the need to address so-called "wicked problems" that are variable
and difficult to solve. He expects that an integrated liberal education will prepare students for
the unexpected by creating learning environments that "not only expose them to a variety of
problems in a variety of settings, but also allow them to think about what it means to move
from one setting to another, how to respond to situations they have never encountered, [...] and
so on." (Hanstedt, 2022) The key to an integrated curriculum, he says, is not to interdisciplinarily
combine two different disciplines, but to provide knowledge related to a particular discipline
while making students notice and explore how it relates to other disciplines. In an integrated
liberal education, he emphasizes the assignments and projects that students undertake. These
should allow them to see how the knowledge they learn in one class connects to other classes,
and how the knowledge they learn in all classes connects to the world of their lives. Applying
Hanstedt's integrated curriculum method to a global citizenship course could be organized

as a theory lesson and a project on the universal core values needed for global citizenship.
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Theoretical classes would provide education in the cognitive, social and emotional domains,
and projects would provide education in the practical behavioral domain by having students
create problems to solve in their own lives and propose and implement methods to solve them.
In other words, it's a combination of the cognitive domain of K. university and the behavioral
domain of S. Women’s University. However, as Hanstedt acknowledges, integrated courses
have the limitation of covering less content than regular courses, which can make it difficult to
provide sufficient learning opportunities in the cognitive, social and emotional domains, and
projects for learning in the behavioral domain can be difficult to implement.

Another way to think about GCED as a college liberal education is the University of
Chicago's liberal education system called the Core Curriculum. The University of Chicago's
Core Curriculum requires students to take three courses in each of the humanities, arts, social
sciences, and natural sciences in sequence, and offers Sequential Courses to accomplish this.
For example, in the social sciences, Sequential Courses include <Self, Culture, and Society>
and <Power, Identity, and Resistance>. The reason we focus on the University of Chicago's
core curriculum for GCED is that achieving the goals of GCED requires not only cognitive,
social and emotional education, as we have seen, but also behavioral education that explores
concrete solutions to “wicked problems”. However, the University of Chicago is able to operate
such a sequential core liberal education system because it requires students to complete 45
credits of the common core curriculum out of 126 total graduation credits. On the other hand,
many Korean universities require students to complete only 12 to 15 credits in the liberal arts,
excluding basic courses such as the BSM. Given this reality, it would be nearly impossible for
a Korean university to implement a GCED in the manner of the University of Chicago's core
curriculum.

In the end, the most realistic and effective GCED starts with strengthening the subject-
centered education in the liberal arts and sciences. There can be little disagreement that
the foundation of GCED is an understanding of and respect for universal core values such
as human rights, diversity, tolerance, and justice. Teaching these universal values can be
accomplished through ethics courses, which are now offered as liberal arts courses in almost
all universities. Along with an understanding of universal core values, ethics courses can
also help shape values such as the importance of empathy and solidarity, social engagement
and responsibility, and a sense of community. Of course, it is unlikely that a single course
in ethics will teach students about creative and innovative problem-solving, networking and
interacting with others, and it is even more unlikely that an ethics class will provide them with
practical experience in solving social problems. Courses related to the environment or energy,

which may be offered as liberal arts courses, can also provide knowledge about the causes,
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diagnosis, and possible solutions to environmental or energy problems at the global level, and
the acquisition of such knowledge can lead to reflection and awareness of environmental or
energy issues. However, these courses can also provide education in the cognitive, social and
emotional domains, but it is difficult to carry out behavioral training beyond these domains.
In this regard, it is difficult to expect education in the practical behavioral domain for problem
solving beyond the cognitive, social and emotional domains in classes that are generally held
in university classrooms.

I believe courses on ethics and history in the humanities will help students understand the
universal core values of GCED, while courses in the social sciences on economic inequality,
multicultural societies, and sustainable development, and courses in the natural sciences on
the environment, climate, biodiversity, and energy issues will help students develop the ability
to diagnose and analyze specific problems faced in the era of globalization. Requiring students
who have taken these courses to complete a capstone course, such as the one I propose for
GCED, in which they explore and implement solutions to concrete problems, would train them
in the behavioral domains required for GCED. Specifically, a liberal arts and science education
is best suited to provide an understanding of universal core values such as human rights,
peace and conflict, and democracy, as well as to foster skills such as empathy, cooperation,
and communication. Building on this education, we propose to implement GCED through a
capstone course that asks students to identify a problem to be solved using the coursework they

have already taken and to propose a solution to that problem.

5. Conclusion

GCED is broad in content and multidimensional in its goals, so it will be difficult to expect
effectiveness through a single subject. In addition, it is difficult to expect that the various
competencies sought to be developed through GCED will be developed through a single course.
In that respect, although it may not be meaningless to provide a single course related to GCED,
I think the effect will not be great. In that respect, I believe that strengthening traditional
liberal education in the humanities, social sciences, and natural sciences is the starting point
for GCED. Through liberal education, students will be able to establish their identity as global
citizens and have the ability to analyze the social problems we are currently facing. Adding
a capstone course that encourages students to recognize the seriousness of the problem and

think about and take action to solve it would be a practical and effective way to provide GCED.
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Session -3

Global Citizenship Education in Europe, the challenge of
cultural diversity in higher education

Massimiliano Tarozzi (Professor, University of Bologna, Italy)

In this presentation I will explore the issue of cultural diversity and I will argue that Higher
Education Institutions (HEIs) can play a major role in recognizing cultural diversity and in
promoting a dialogue among individuals and groups. I will also argue that global citizenship
education (GCED) could be a perfect paradigm to frame this intercultural approach within
universities, provided that GCED is clearly distinguished from internationalization of HEISs.

After an introduction discussing differences between multiculturalism and interculturalism
in education policy and practice, some criticisms will be raised on these culture-based models. A
global approach to education is suggested to overcome the contradictions of inter-multicultural
models.

Then the GCED in the European context is briefly presented to highlight the role of this
approach in higher education. Finally, an example of a cross-curricular course on global

citizenship competence is presented.

1. The challenge of cultural diversity in educational settings

Unlike multiculturalism and multicultural education which prevail in North America and in
many parts of the world, the intercultural model is the one mainstreaming education policies
in Europe. In a book co-authored with Carlos Alberto Torres we argued that the multicultural
model has had the undeniable merit of moving the category of diversity from the margins to
the mainstream in the social and political interpretation of contemporary society. However, it
has offered a univocal response to manifold changes (Tarozzi & Torres, 2016).

One could argue that there are parallels between both sets of practices and traditions. And

indeed, the two terms are often considered synonymous in their application to education. The
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focus of both concepts is related but not identical and it is related to a collective identity based
on the ambiguous concept of “culture”.

Nevertheless, it has been argued that, unlike normative multiculturalism, interculturalism,
addressing mostly the question of social integration of immigrants, is an attempt to create
intercultural mediation, based on a flexible idea of culture and seeking a new idea of citizenship
based on intercultural negotiations across cultures, assumptions, values and beliefs (Torres &
Tarozzi, 2020).

Although the concept of intercultural education has been extensively discussed in its political
and pedagogical significance especially in Europe (Gundara & Jacobs 2000), it can be said that it
considers cultural diversity as an educational resource rather than a problem to be solved
and assigns an educational priority to the development of identity, including cultural identity.
It is an approach that does not seek to assimilate those who are culturally other within a
given order but attempts to reorganise the public sphere so that it can reflect the constitutive
diversity of contemporary societies. In this sense, intercultural education is understood as a
structural condition of the multicultural society, or rather of the heterogeneous contexts that
shape today’s schools.

Cultural anthropology, post-modern thinking and post-colonial approaches have produced
new visions that emphasise mixing rather than collective difference. They consider ethnic
identities as always multiple, hybrid, and mobile. Moreover, intersectional perspectives shows
that no social category alone is sufficient to explain complex phenomena of identity building
and forms of discrimination (hooks, 2015).

The notion of collective identity does provide its members with tools to claim diversity,
the cultural rights associated with it, and the possibility of social action on their basis, but
it is necessarily based on an absolutized and reified concept of identity. While intercultural
metissage, which also allows the production and not only the reproduction of difference, is
unable to find any political or legal expression, multiculturalism offers political answers to
recognition’s demands. But in doing so, it ends up entrenching diversities within granitic
identities whereas education is always about interchange and mixing.

However, cultural diversity cannot be eliminated as one of the substantive ways to define
our individual and collective identities. But, according to constructive multiculturalism (Torres
& Tarozzi, 2020), culture is not the only dimension that constitutes collective and individual
identities. Moreover, cultures are not monolithic entities, but have rich internal variety and
difference, tensions and contradictions. Therefore, to establish any kind of intercultural
dialogue, one must choose those aspects of a culture “that represent the widest circle of

reciprocity within that culture, the version that goes furthest in the recognition of the other”
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(de Sousa Santos, 2002: 55).

In the EU, intercultural education has been a response to the recent issue of immigration and
not a model for the integration of linguistic or cultural minorities. Immigration is considered a
key issue both at the Europe-wide level and by every national state, which requires appropriate
responses from the education.

The forced migrant is the most realistically emblematic condition of the planetary economy
and culture nowadays and globalization creates the economic, technical and cultural conditions
for migration. In spite of the political discourse dominant in Western societies that tends to
portray immigration as a negative but stoppable by-product of globalization, cultural diversity
and multiple identities are constitutive elements of our societies. Educational institutions are
structurally plural, and diversity cannot be seen as an emergency but as a structural sign of
heterogeneity with which educators, policy makers and scholars have to deal with. In this
scenario, new educational challenges take shape: A relativization of the western-centred way
to represent the world; the emergence of social inequality, discrimination and racism within
nationalistic societies; the need to rethink education for postnational citizenship.

Against this background, cultural diversity, especially the one generated by global migrations,
is a key issue for GCED because it poses the question in terms of global mobility and inequalities

between and within nations.

2. Criticisms to inter-multiculturalism

Since the first decade of the 21st century, for different reasons, both the multicultural and
the intercultural education approach have shown signs of a historical, political and pedagogical
crisis. Multiculturalism, which has never been a real policy in any European country, has in
the last two decades been ferociously opposed by nationalist parties and far-right political
movements, challenged by neo-liberal conservatives, and for different reasons also by some
progressive scholars. Not to mention, then, that it was criticised from a practical point of view
for the failure of its practical promises.

In particular, after 9/11 and the various Islamist attacks in many of the world’s capitals,
several countries where some multicultural policy has been implemented since the 1980s,
have introduced a significant backlash, due to growing public criticism against the
multicultural ideology accused, somewhat instrumentally, of having produced dangerous
social fragmentation. Above all, populist, xenophobic and instrumental criticism has grown,

especially targeted against migration depicted as a cultural threat to national identities
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and security. These are affected by the emerging public feeling of hostility to intercultural
approaches, too often accompanied by explicit racist attitudes.

But, beyond instrumental criticism, reinforced by populism and the emergence of new
xenophobic right across Europe who are amplifying widespread discomfort in public opinion,
multiculturalism has been criticised with far more solid arguments by scholars and intellectuals
of various backgrounds (Vertovec & Wessendorf, 2010; Joppke, 2017). These have raised academic
criticisms aimed at overcoming the excesses of ‘culturalism’ and emphasise the need to also
include the social dimension in the educational debate on diversity. This growing post-cultural
trend in educational policies has favoured the establishment of an integration policy model
based on ‘civic integration, combined with restrictions on immigration and naturalisation
processes. This model prioritises civic education programmes, which aim at the social
integration in particular of individuals with a migrant background into a national culture,
values and beliefs, taken as homogeneous. This is a sort of new assimilation (Banks, 2009) that
demands from newly-arrived immigrants and minorities integration into mainstream society,
respect for liberal-democratic values and full knowledge of the language, norms and national
history.

These criticisms of interculturalism are not acceptable, or only marginally, and in the book
Torres and I argue some responses (Tarozzi & Torres, 2016). But beyond the fact that the theme
of cultural diversity and intercultural education still is at the core educational policies and
practices, I argue the need to move beyond the culturalist perspectives that have shaped
many of the approaches to inter-cultural education. A backlash towards a civicism based on
supposed national identities, as many educational reforms unfortunately propose, is not a
proper response because it simply avoids the problem in its overall framework. But I argue
that addressing global issues, such as the recognition of cultural diversity, often generated
by migrations, global pedagogical and educational policies are needed. National models of
integration, including multiculturalism or interculturalism, are no longer adequate to meet
the challenges posed to education systems in plural and globally interconnected societies.
As French sociologist Michel Wieviorka (2014) maintained it is not this or that model that is
obsolete, it is the very concept of the national model of integration that has historically failed.

Both tensions and encounters between cultures are rooted in global perspectives and
therefore educational policies that deal with them need a global stance and global responses,
because within this complexity, solutions for educational policies can emerge from a global or
at least supranational perspective. In this sense, global citizenship education or, more broadly,
the global perspectives in education constitute a possible response that can offer an integrated

perspective on the problems and opportunities offered by cultural encounter.
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Traditional models of national integration aimed at social integration in a national culture,
values and beliefs are obsolete and limited, and solutions more consistent with the new
global scenarios can only emerge at the supranational level. The same civic or citizenship
education, often evoked recently as an educational response to promote social cohesion against
multicultural relativism, should be declined on a global level.

Unlike traditional models of citizenship education, global citizenship education offers a new
lens to reframe the conundrums and contradictions of citizenship in today’s plural societies
shaped by diversity in a globalised and interconnected world, taking into account both equality
and human rights as well as differences.

Moreover, within this global scenario, the problems and opportunities generated by the
exchange between cultural diversities are structurally linked to other, only apparently distant
challenges, such as inequalities, poverty and environmental sustainability. Ultimately, global
citizenship education can be seen as a natural development of intercultural education, which,
however, is not denied, but simply reconceptualised and sublimated within a broader frame

of reference.

3. GCE in Europe

GCED is a semantically indefinite concept, widely and differently conceptualized in the
last few years, open to many different interpretations in Europe (Bourn, 2015; Davies, 2006; Oxley
and Morris, 2013; Pashby et al., 2020), which can be place along two extreme poles: On the one
hand it is understood as an approach suitable for the preparation for global elites to a flexible
and competitive global labor market, forming human capital for the international knowledge
economy (Hartung, 2017); on the other hand it can be understood as a way to challenge global
inequality, providing a pedagogy for “global social justice” (Davies, 200; Bourn, 2015; Tarozzi &
Torres 2016), or advocate a post-colonial perspective (Andreotti 2006; Andreotti 2011; Abdi, Shultz, &
Pillay, 2015).

AsThave argued elsewhere, I embrace a non-neutral Global Social Justice Framework (Tarozzi,
& Torres, 2016; Tarozzi, 2021) which considers GCED not only a new educational content, as a
mere extension of the citizenship’s concept from the national to the global level, but, following
UNESCO’s view a “framing paradigm” (UNESCO, 2014: 9), a new perspective that allows policy-
makers and practitioners to reconceptualize old issues within a new educational perspective to
frame theoretically and methodologically different types of knowledge, abilities and values. In

other words, it offers a new angle combining inter-multicultural education with a perspective
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of education to environmental sustainability and providing new meanings to the problems of
citizenship in global, plural and heterogeneous societies.

In Europe, in particular, GCED has been used as an umbrella term trying to be as much
inclusive as possible to encompass different issues and different political agendas (GENE, 2019).
This approach can be tacked back in 1997, under the still prevailing name of “Global education”,
with the Global Education Charter, adopted by the Council of Europe, and especially with
the Maastricht Declaration embraced in 2002 by the Council of Europe, which represents a
framework for a European strategy on Global education (Forghani-Arani, et al., 2013).

Such a holistic approach is regarded as a single educational response able to interconnect
diverse global issues and current challenges like migrations, inequalities, human rights and
environmental issues. It also makes possible to encompass different national policies, to
mobilize international cooperation and therefore it can support a transformational agenda
and the pursuit of global social justice.

However, it has been argued that the lack of clear conceptual boundaries and the continuous
semantic widening of established concepts (such as development education, global education,
sustainable development education) risk to make GCE an obscure and indefinite concept, especially
for practitioners (Goren & Yemini, 2017), being unable to produce coherent practice. Moreover, the
frequent conceptual and/ or nominal changes are perceived by practitioners and in particular

by NGOs, as particularly disturbing.

4. GCED in higher education

I have been teaching GCED courses for 4 years both in Italy and in UK at Master programmes.
It is a relatively new topic in the academia in Europe and GCED in higher education research,
with few exceptions (Stein, 2015; Torres, 2015)including those of the hyperglobalisers, skeptics
and transformationists. Three themes are central for this conversation, namely a, has received
less research attention, and it is still a largely neglected policy area compared to other levels of
formal education. While higher education institutions are in the best position to support both
a rigorous research agenda and relationships among several actors involved in the promotion
of GCED (Tarozzi & Mallon, 2019), too little attention has been paid thus far to the contribution to
GCED by tertiary education institutions.

Yet internationalization is widely considered a priority across market-driven universities
and GCED is frequently invoked as central to universities’ internationalization efforts (Stein,

2015). Employability and performativity are worldwide valued in international comparative
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university rankings where the number of international students is one of the key indicators. In
contemporary universities, competing in the global market to recruit the best students and to
prepare a workforce to navigate in a global labor market, international students are regarded
as commodity and clients (Burbules and Torres, 2000). But commodification, competition and
internationalization of universities is different from GCED (Nixon, 2011), which aims to promote
a global ethos toward social justice and sustainability.

Otherwise, higher education, and liberal art in particular, can play a pivotal role in
providing teaching, research, and capacity building on GCED. Based on my experience I am
convinced that to make GCED suitable and attractive for students, especially undergraduate
ones, it should be taught as a transversal global skill. Global skills are nowadays central for
the professional profile of students from every field of study. In the last academic year, I
persuaded the University of Bologna’s governance to introduce an experimental course on
“Global citizenship competence” as a cross-curricular offer to all the MA students. The course
included multidisciplinary lectures, service-learning activities with a local NGO involved in
GCED projects, a workshop on the theater of the oppressed and a study visit in Lebanon in
cooperation with a local university where students met Lebanese colleagues, visited refugees
camp of Shatila, discussed recent civil war with witnesses, learnt about current cultural,
religious, political tensions in a controversial relationship with public memory.

Global citizenship can be regarded as key skill for everyone, but in a different way to the idea
of key competences widely promoted to endorse a sort of technocratic competitive efficacy. On
the contrary I support transversal courses on GCED based on a new interpretation of global
skills as conceptualized by Bourn (2018) influenced by critical pedagogy, development education
and transformative learning thinking.

Inteaching GCED at any level, a deep gap isinevitably created between the abstract dimension
of the values with which the GCED is represented and conceptualized and the concrete daily
reality which often denies any idea of global ethics. However, research demonstrate (Francesconi
& Tarozzi, 2012) that learning is valuable and effective when it is embodied. Therefore, teachers
constantly need to propose an embodied GCED in which students can recognize the global
dimension within their subjective lived experiences and their relationships with others. The
experience of the theater of the oppressed, the service-learning and especially the study visit
in Beirut were explicitly aimed at this scope.

To sum up, to address cultural diversity among university students three key features of a
GCED course in higher education can be outlined:

* It should be a transversal course for all students, as a cross-curricular issue. In the

academic year 2022-23 T designed a Global Citizenship Competences elective course for
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all the students at the university of Bologna, teaching Global Citizenship as soft skill or
key competence, in the framework of the life skills widely promoted worldwide and also
at European level. The course included 18 hours of frontal classes and 15 hours of service
learning in la local NGO engaged in GCED projects.
In addition I also gave many stand-alone courses within the curriculum in GCED both
in the UK and Italy within the MA programme in Development education and global
learning as well as in physical education MA.
= Tt should be Multidisciplinary. A transversal course is constitutively multidisciplinary and

guest teachers from different disciplines should be invited to teach various topics that the
facilitator has the task of integrating. Among the various topics are:

» Globalisation : from a political science perspective

» Social & economic inequalities : economics

* Global migrations and cultural diversity : cultural anthropology

* Human rights international law

* Sustainability : natural sciences/ ecology

= (Climate change: climatology

It should be Experiential. Students should be encouraged to embodied abstract concepts
related to GCED by experiencing activities that can create in them a concrete awareness
of the implications of the GCED-related issues. This can be done through both real and
symbolic experiences. Real experiences are internship and service learning working side
by side with NGO activists in GCED-related projects. The symbolic approach can usefully
utilize the experience of theatre that actively involves the body dimension. Among the
various forms of participatory theatre, the theatre of the oppressed, which is based on the
pedagogical and theoretical premises of Paulo Freire, has proved particularly effective for
its political role in changing social reality.

= Ttshould be open to the territory. An effective university GCED course must leave the ivory
tower of the university and enter the surrounding community. Relationship with civil
society organisations and local authorities are crucial for understanding the processes of
social and political change. Therefore Community-engaged learning is a key feature of a

GCED course committed to a deep understanding of cultural diversity and social justice.
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